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ABSTRACT 
Hultani Huljannah, 2018. The Effectiveness of English Quartet Cards Games 
in Teaching Speaking to the Seventh Year 
Students of SMPN 8 Palopo. Thesis, English Study 
Program Tarbiyah and Teacher Training Faculty 
of State Institute for Islamic Studies (IAIN) 
Palopo. Supervised by: (1) Dr. Masruddin, 
S.S.,M.Hum and (2) Wisran, S.S., M.Pd. 
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 This thesis dealt with the effectiveness of English quartet cards games in 
teaching speaking to the seventh year students of SMPN 8 Palopo. The problem 
statements of this research was: “Is the quartet cards effective to improve the 
students speaking ability at the seventh year students of SMPN 8 Palopo and what 
is the students‟ response about learning speaking by using English quartet cards 
game at the seventh year students of SMPN 8 Palopo?”. The objective of this 
research: to find out whether the use quartet cards effective to improve the 
students speaking ability and to find out the students‟ response about learning 
speaking by using English quartet cards at the seventh year students of SMPN 8 
Palopo. 
 This research applied a pre-experimental method by using one group pre-
test and post-test design. The population of this research was the seventh year 
students of SMPN 8 Palopo. The sample was taken by using purposive sampling 
technique. The sample of this research was the seventh year students of SMPN 8 
Palopo class VII1 and the total numbers of sample are 25 students. The 
instruments of this research were test and questionnaire.  
 The result showed that the mean score of post-test (7.20) were higher than 
pre-test (4.36). the data had been analysed by using ttable (tt), the result of to (tcount) 
were 12.839. From this result of the research gave interpretation that to (tcount) was 
higher than tt (ttable), 12.839 > 2.093. it meant that the null hypothesis (Ho) was 
rejected and the alternative hypothesis (H1) was accepted and there was 
improvement of students‟ ability from pre-test and post-test after they have learnt 
speaking by using quartet cards game. Based on the students‟ answer in 
questionnaire proved that the seventh year students of SMPN 8 Palopo were 
interested in learning speaking by using English quartet cards game.  
 
 
 
 
 
 
 
CHAPTER I 
INTRODUCTION 
A. Background  
Speaking is one of language skill that can help the learner of English to 
interact with other people.Everyone should have the ability to speak, especially in 
English because the fact shows that, without a language, we would find 
difficulties in our life especially in communication, cause language which has 
become the key to enter the door of global communication. 
Speaking is important for language learners.
1
 Speaking seems intuitively 
the most important skill to master. The success is measured in terms of the ability 
to carry out conversation in language speaking in an interactive process of 
constructing meaning that involves producing, and processing information.  
Thombury says that speaking is so much a part of daily life that we take it 
for granted. The average person produces tens of thousands of words a day, 
although some people – like auctioneers and politicians – may produce even more 
than that. So natural and integral is speaking that we forget how we once 
struggled to achieve this ability – until, that is we have to learn how to do it all 
over again in a foreign language.This statement is support by Grasberg. He said 
that for many pupils the prime goal of learning a foreign language is to be able to 
speak it. Teaching should therefore help them to achieve that goal to the best of 
their ability.
2
 Sospeaking is one of the important skills that should be mastered by 
                                                             
1
Christine C.M. Gob, Teaching Speaking in the Language Classroom, (Singapore: Sameo 
Regional Language Center, 2007), p. 1. 
2
Ibid 
 
 
the students besides three other skills in a learning a language, such as listening, 
writing and reading. 
In speaking, students should master the elements of speaking, such as 
vocabularies, pronunciation, grammar and fluency.
3
 The students must increase 
their skill communicative of students because the students can express them self 
and learn how to use language very well, with speaking the students can express 
their ideas, spontaneous and free think.  
Among those four main skills in English, speaking is considered to be the 
most complex skill since it involves a lot of practice. Therefore, students should 
be given opportunity to practice English at least when they are communicating 
with others during the process of teaching and learning. However, in the actual 
practice, students have less opportunity to practice English. The same things also 
happen to students at grade VII of SMPN 8 Palopo. They tend to use Indonesian 
or their mother tongue rather than English. In addition, when there is an 
opportunity to practice English in front of the class, students prepare to be silent 
or wait for the teacher to point one of them. They have no courage to face this 
kind of situation because they are afraid of making mistakes. Most of them also 
still have problem in organizing and expressing idea, mastering vocabulary, and 
pronouncing English words correctly.  
On the other side, the problem during the process of English teaching and 
learning also comes from the activity in the class. The activity during English 
teaching and learning is considered to be less attractive so that only few students 
are actively involved in it. Because of the material of English subject is very 
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Richa Rubiati, Improving Students’ Speaking Skill Through Debate Technique, 
(Semarang, IAIN Walisongo Semarang, 2010), p.2 
 
 
variety, so the teachers are obligated to choose the suitable approach, strategy, and 
method in order to achieve the teaching purposes easily, and the media will make 
the students to be more motivated to study. The teacher who is able to present the 
material easily will be the students‟ idol. The teacher can use some methods in 
teaching learning process to help the students‟ understanding about material that 
is explained  
English teacher tries to make their class interesting with various methods, 
techniques, with instrument and material in order to stimulate students to learn 
language skills effectively, especially speaking skill. Then the teacher can use 
media in teaching English. Media will use to help the students for speaking to 
make interaction between the teacher and students.  
Based on the problems above the researcher decided to use quartet card as 
media in learning process specially in teaching speaking.The quartet card game is 
the activity is similar like the Happy Family game. Quartet card is to be effective 
to stimulus for students to speak easily, for example in describing things, persons, 
or other objects. By using quartet card game, it is hoped that the teacher will be 
able to motivate and to improve the students to learn and pay attention to the 
material the teacher present.
4
 It can also avoid student‟s feeling of boredom, and it 
is can make learning process become interesting, fun, and also can improve the 
students speaking skill. With this activity, students were enjoyed learning English 
and the important thing of all is they actually use the language without being 
aware of it. Based on the assumption above, the researcher thinks to do research 
                                                             
4
Lutfiana Ilma Annisa Rohani. “Developing Quartet Card Games For Teaching 
Vocabulary”. UNS. http://journal.unnes.ac.id/sju/index.php/elt.Accessed on October 06, 2017. P.2 
 
 
about “The Effectiveness of English Quartet Cards Game in Teaching Speaking 
to  the Seventh Grade Students of SMPN 8 Palopo”. 
B. Problem Statement 
Based on the background above, the researcher formulate problem 
statement as follows :  
1. Is the quartet cards game effective to improve the students speaking ability 
at the seventh year students of SMPN 8 Palopo? 
2. What is the students‟ response about learning speaking by using English 
quartet card at the seventh year students of SMPN 8 Palopo? 
C. Objective of the Research 
Based on the problem statement above, the researcher states the objective 
of the research: 
1. To find out  whether the use quartet cardsgame effective to improve the 
students speaking ability at the seventh year students of SMPN 8 Palopo. 
2. To find out the students‟ response about learning speaking by using 
English quartet card at the seventh year students of SMPN 8 Palopo. 
D. Significanses of the Research  
1. For teacher, this research can give information how to teach speaking skill 
and improve the students‟ speaking ability. 
2. For students, it can improve students‟ speaking ability by knowing the 
good way in learning speaking skill. 
3. For other research, it can be reference for the researcher as contribution to 
develop speaking skill. 
 
 
E. Scope of the Research 
The scope of the researchfocus on improving students speaking ability by 
using English quartet cards. By discipline this research was under applied English 
language teaching. By an activity, the research applied English quartet cards game 
in teaching speaking. By the content, this research emphasized on speaking ability 
which would be focused on the point of accuracy, fluency and comprehensibility.  
F. Definition of Term 
Based on the tittles is Students‟ Speaking ability by using English Quartet 
Cards at the Seventh Year Students of SMPN 8 Palopo. The researcher gives the 
definition as follow: 
1. Speaking skill 
Speaking is the ability to use the language for expressing idea and for 
communication with other people. 
2. Quartet card 
Quartet card is a game which use in learning process. It is contains a lot of 
picture cards with various topics and fun games possibilities. This enable the 
students to learn without feeling bored quickly. 
 
 
 
 
 
 
 
 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
A. Previous of Related Research Findings 
In writing this research, the reseacher found some research related to this 
research as follow : 
Widya Maresta Lestiani, in her thesis under the title “Improving the 
Students‟ Speaking Skill by Using English Quartet Cards for the Fourth Year 
Students of SDN Tlogomas II Malang”. The aim of the research is improving the 
students‟ speaking skill by using English quartet cards games. In her study, she 
used classroom action research. She concluded that teaching speaking by using 
English quartet cards games can improve the students‟ speaking skill.5 
Sri Rahayu, in her thesis “Improving English Vocabulary by using Quartet 
Games”. The aim of the research is improving the students‟ vocabulary by using 
English quartet cards games. This study used classroom action research. The 
result of her study showed that teaching vocabulary by using English quartet cards 
games can improve the students‟ vocabulary skill.6 
Both thesis are difference from this thesis. The first previous thesis stated 
that the research is conducted at the fourth year students of elementary school. 
The thesis used classroom action research. The similar in this research come from 
the media. She used English quartet cards games to improve the students speaking 
skill, same with this research.  
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Widya Maretta Lestiani, Improving the Students’ Speaking Skill by using English 
Quartet Cards Games at the Fourth Year Students of SDN Tlogomas II Malang, (UNM, 2009), p.5 
 
6
Sri Rahayu, Improving English Vocabulary by using Quartet Games, (Universitas 
Asahan, 2013), p.52 
 
 
The secondprevious research from Sri Rahayu. She used quartet games to 
improve English vocabulary.The different from this research are the method and 
her thesis to improve English vocabulary not speaking skill. The similar with this 
research come from the media or the game by using quartet card.  
Based on the previous researchers above, the similarity on this research is 
the use of quartet cards games in learning English. The researcher interested in 
conducting an experiment research on the teaching speaking by using English 
quartet cards. The different in this research is in the population of the study. In 
this research the population of the study at the seventh year students of SMPN 8 
Palopo. On the other hand, the researcher used quartet cards games to improve the 
students‟ speaking ability.  
B. Some Pertinent Ideas  
1. Definition of Speaking 
Brown defines speaking as a productive skill that can be directly and 
empirically observed, those observations are invariably colored by the accuracy 
and effectiveness of a test-taker‟s listening skill, which necessarily compromises 
the reliability and validity of an oral production test.
7
 
According to Rebecca stated that speaking is the first mode in which 
children acquire language, it is part of the daily involvement of most people with 
language activities, and it is the prime motor of language change. It also provides 
our main data for understanding bilingualism and language contact.
8
 
                                                             
7
H. Douglas Brown,  Language Assessment Principles And Classroom Practices. (New 
York: Pearson Education,2004), P. 140 
8
Rebecca Hughes,Spoken English, Tesol, And Applied Linguistics: Challenges For 
Theory And Practice. (Great Britain: Cpi Antony Rowe,2006), P.144  
 
 
The last according to Ladouse speaking is described as the activity as the 
ability to express oneself in the situation, or the activity to report acts, or situation 
in precise words or the ability to converse or to express a sequence of ideas 
fluently.
9
 It means that speaking as the way of communication influences our 
individual life strongly. When we feel something, we want someone can hear us. 
So, in this process we can call it is an interaction between two sides. When 
someone speaks to other person, there will be a relationship. 
Many people feel that speaking in a new language is harder than reading, 
writing, listening for two reasons.
10
 First, unlike reading and writing, speaking 
happens in real time usually the person you are talking to is waiting for you to 
speak right then second, when you speak, you cannot edit and revise what you 
which to say, as you can if you are writing. 
Speaking is the skill that the students would be judged upon most in real-
life situations. It is an important part of everyday interaction and most often the 
first impression of a person is based on his/her ability to speak fluently and 
comprehensively. So, as teachers, we have a responsibility to prepare the students 
as much as possible to be able to speak in English in the real world outside the 
classroom and the testing room. Speaking is a skill, just like swimming, driving a 
car, or playing ping-pong. Too often, in the traditional classroom, the learning of 
                                                             
 
9
Ubaydillah Ibnu Sholihin, Definition Of Speaking 
(Http.//Rujukanskripsi.Blogspot.Com.), Accessed On Mei 09, 2017 P.1. 
 
10
Lisa Mustika, Improving Students’ Speaking Skill Through Dialect Imitation At The 
First Year English Students Of Iain Palopo, (IAIN Palopo, 2016), p.7 
 
 
English has been relegated to linguistic knowledge only with little or no attention 
paid to practicing language skills.
11
 
When we speak, we construct our ideas in words, express our perceptions, 
our feeling and our intentions. In communicating there is a goal to achieve, such 
as to inform something, social solve problems and maintain in social interaction 
and friendship. It can be derived that speaking actually an action to produce words 
to express our ideas, feelings and intentions for communications. 
Generally teaching is not only transferring knowledge or tough to the 
student, but it is guiding the students in order that they are able to be success. The 
process of teaching has three main components, the components are teacher who 
teacher, students who accept the knowledge and the last is material or knowledge 
itself which is taught.
12
On the other hand, speaking can be called as oral 
communication and speaking is one of skills in English learning. This become one 
important subject that teacher should be given. That is why the teachers have big 
challenge to enable their students to master English well, especially speaking 
English in class or out of the class. 
2. Components of Speaking  
There are three components in mastering speaking skill such as: 
a. Pronunciation  
One of our  proudwhen we are able to speak English with good 
pronunciation. Elsjelyn finds the factors that influence the pronunciation of 
                                                             
 11Ardi,  Improving Speaking Skill Through Question Words At The First Semester English 
Students Of Stain Palopo. (Stain Palopo), p.8. 
 
12
ibid, p.8  
 
 
someone such as: sex variety, mother tongue, privates, and attitude for 
pronunciation, talent.
13
 
In English, there are two parts that should be mastered in language 
pronunciation. They are sound and stress. 
1) Sound  
Sound is word are made up of individual sound for example “beat” = 
/b+i+t/ by changing one sound, we can change the word and its meaning. 
2) Stress  
Stress is the part of a word or phrase which has the greatest emphasis 
because the speaker increases the volume or changes the pitch of their voice. In 
English and other languages, one of more of the syllables in each content word id 
stressed.  
3) Pitch and Intonation  
Pitch described the level which you speak and intonation is often 
described as the music of speech.
14
 
b. Appropriateness  
Appropriateness is the ability to use the language correctly in 
communicating. While listening learners must comprehend the text by retaining 
information. So speaking is closely related to or interwoven with listening. 
3. The Problem of Speaking 
According to Brown, there are eight characteristics of difficulties of 
speaking can make oral performance easy as well as in some cases difficult, as 
below: 
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Evelyn RientjeElsjelyn, English Made Easy (Jakarta: KesaintBlane, 2006), p.55 
 
14
 Jeremy Harmer, How to Teach English (Spain: Longman, 1998), p.50 
 
 
1. Clustering. 
Fluent speech is phrasal. Not word by word. Learners can organize their 
output both cognitively and physically (in breath groups) through such clustering. 
2. Redundancy.  
The speaker has an opportunity to make meaning clearer through the 
redundancy of  language. Learners can capitalize on this feature of spoken 
language. 
3. Reduced Forms.  
Contractions, elisions, reduced vowels, etc., all forms special problem in 
teaching spoken English.  
4. Performance Variable.  
On the advantages of spoken language is that process of thinking as you 
speak allows you to manifest a certain number of performance hesitations, pauses, 
backtracking and corrections. Learners can actually be taught how to pause and 
hesitate. 
5. Colloquial language 
Make sure your students are reasonably well acquainted with the words, 
idioms, and phrases of colloquial language and that they get practice in producing 
these forms. 
6. Rate of Delivery.  
Another salient characteristic of fluency in rate of delivery. One of your 
tasks in teaching spoken English to help learners achieve an acceptable speed 
along with other attributes of fluency. 
7. Stress, Rhythm, and Intonation.  
 
 
The stress timed rhythm of spoken English and its intonation patterns 
convey important messages. 
8. Interaction.  
As noted   in the previous section, learning to produce waves of language 
in a vacuum-interlocutors-would rob speaking of its richest component the 
creativity of conversational negotiation.
15
 
4. Type of Classroom Speaking Performance 
 According H. Douglas Brown, there are six type of classroom speaking 
performance, as below: 
a. Imitative 
At one end of a continuum of types of speaking performance is the ability 
to simply parrot back (imitate) a word or phrase or possibly a sentence. While this 
is purely phonetic level of oral production, a number of prosodic, lexical and 
grammatical properties of language may be conclude in the criterion performance. 
b. Intensive 
A second type of speaking frequently employed in assessment contexts is 
the production of short stretches of oral language designed to demonstrate 
competence in a narrow band of grammatical, phrasal, lexical of phonological 
relationship (such as prosodic element-intonation, stress, rhythm, juncture). 
Examples of extensive assessment tasks include directed response tasks, reading 
aloud, sentence and dialogue completion limited picture-cued task including 
simple sequences and relationship up to the simple sentence level. 
c. Responsive 
                                                             
15
H. Douglas Brown, Teaching by Principles an Interview Approach to Language 
Pedagogy, (Second Edition San Fransisco State University: Longman, 2001), p. 270-271.  
 
 
Responsive assessment tasks included interaction and test comprehension 
but at the somewhat limited level of very short conversations, standard greetings 
and a small talk, simple request and comments and the like. 
d. Transactional (dialogue) 
 Transactional dialogue, carried out for the purposes of conveying or 
exchanging specific information is an extend form of responsive language. 
e. Interpersonal (dialogue) 
Interpersonal dialogue, carry out for the purpose of maintaining social 
relationship than for the transmission of fact and information. 
f. Extensive (monologue) 
Student at intermediate to advance levels are call on to give extend 
monologue in the form of oral reports summaries or perhaps short speeches.
16
 
5. Type of Classroom Speaking Activities 
Harmer explains a number of classroom speaking activities as follows: 
a. Acting from a script 
This type of activity allows the teacher to ask the students to act out scenes 
from plays, course books or dialogues written by themselves. Sometimes it can be 
followed by filming the result. By giving students practice in these things before 
they gave their performances, it means that acting out is both learning and 
language producing activity. 
b. Playing communication games 
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This type of activity makes use of games which are designed to provoke 
communication between students. It frequently depends on an information gap, so 
that one student has to talk the partner in order to do the required tasks. 
c. Discussion  
This activity need to be encouraged by the teacher in order to provide 
productive speaking in language classes. It can be achieved by providing activities 
which force students to reach a decision as a result of choosing between specific 
alternative in the discussion.  
d. Prepared talk  
This activity allows a student (or group of students) make a presentation 
on a topic of their own choice. The talks are not designed for informal 
spontaneous conversation. This activity represents a defined and useful speaking 
genre and can be extremely interesting for both speaker and listener if properly 
organized.  
e. Questionnaires 
This type of activity allows the students to design questionnaires of any 
appropriate topic. The questioner and respondent have something to say each 
other using the natural use of certain repetitive language patterns and thus are 
situated in the middle of our communication continuum. The results obtained 
from questionnaire can form of written work, discussions, or prepared talks.  
f. Simulation and role play 
This type of activities can be used to encourage the general oral fluency or 
to train students for specific situations by simulating a real-life world. They are 
suitable for students of English for Specific Purposes (ESP). It has three distinct 
 
 
advantages. First, they can be good fun and motivating activities. Second, it 
allows hesitant students to be more confident in speaking since they do not have 
to take responsibility for about they are saying. Third, they allow the students to 
use a much wide range of language.
17
 
6. The Nature of Teaching Speaking 
Since English is included as a compulsory subject in senior high schools in 
Indonesia, the learners have the same need. The need is passing the examinations 
to move to the next level and graduate from the school, and the general 
requirement is the students are able to speak and hold conversations. 
From a communicative purpose, speaking is closely related to listening. 
The interaction between these two skills is shown in the conversation. Brown 
states that there are seven principles for designing speaking techniques.
18
 
a. Use techniques that cover the spectrum of learner needs, from language based 
focus on accuracy to message-based on interaction, meaning, and fluency. 
b. Provide intrinsically motivating techniques. 
c. Encourage the use of authentic language in meaningful contexts. 
d. Provide appropriate feedback and correction. 
e. Capitalize on the natural link between speaking and listening. 
f. Give students opportunities to initiate oral communication. 
g. Encourage the development of speaking strategies. 
7. Characteristics of a Successful Speaking Activities 
Penny Ur stated that there are four characteristics of speaking activities, as 
follow: 
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a. Learner to talk 
As much as possible of the period or time allocated to the activity is in fact 
occupied by learner talk. This may seem obvious, but often most time is taken up 
teacher talk or pauses. 
b. Participation is even 
Classroom discussion is not dominated by a minority of talkative 
participants, all get chance to speak, and contribution are fairly evenly distributed. 
c. Motivation is high 
Learner are eager to speak, because they are interested in the topic and 
have something new to sat about it or because they want to contribute to achieving 
a task objective. 
d. Language is of an acceptable 
Learner express themselves is utterance that are relevant. Easily 
comprehensible to each other and of acceptable level of language accuracy.
19
 
8. Aspects of Assessing Speaking Skill 
According to Brown, there are five aspects of assessing speaking skill such 
as conversational discourse, teaching pronunciation, accuracy, and fluently.
20
In 
other view, Rasyid and Hafsah J. Nur divided speaking skill into two features, 
firstly is competency features that consists of fluency and accuracy.Second is 
performance features that consists of content and interaction.
21
 
                                                             
19
Penny Ur, A. Course in Language Teaching, Practice and Theory, (Great Britain: 
Cambridge University Press, 1996), p. 21. 
 
20
H. Douglas Brown, Teaching by Principles an Interactive Approach to Language 
Pedagogy, (Second Edition San Fransisco State University: Longman, 2001), p. 267-269. 
21
Muhammad Amin Rasyid and Ahmad  J. Nur, Teaching English as a Foreign Language 
(TEFL) in Indonesia, (Ujung Pandang; Department of English Education, 1997), p. 198. 
 
 
Related to Brown, the speaking skills are divided into three main 
components, as follows: 
a. Fluency  
Fluency is ability to produce what one wishes to say smoothly and without 
undue hesitation and searching.Rasyid and Nur found that in the students‟ 
speaking skill, they were fairly fluent interaction with speak of 75-89 words per 
minute with no more than 3 false and repetition and not more than 7 fillers words 
per 100 words. 
b. Accuracy  
Accuracy is the ability in using target language clearly intelligible 
pronunciation, particular grammatical and lexical and accuracy. Brown said that 
achieved to some extend by allowing students to focus on the element of 
phonology grammar and discourse in the spoken output. 
c. Comprehensibility  
Comprehensibility is the ability to understand quite well to the topic 
nomination with considerable repetition and rephrasing. Comprehension is 
exercise to improve and understanding.  
Based on the opinion above, the researcher concludes that 
comprehensibility is one criterion of the speaking assessment which focus on how 
far are the speakers are able to understand what their interlocutors mean when 
performing speaking 
After knowing the some criteria of speaking assessment by the opinion 
above, it would be easier for researchers to conduct the speaking assessment of 
this research in other collecting data.  
 
 
C. Cooperative Learning 
1. Definition of Cooperative Learning 
There are some definitions about cooperative learning by some experts as 
follows: 
According to Slavin, cooperative learning is one of methods that students 
work together in four teams to master material initially presented by the teacher.
22
 
Johnson and Johnson state
23
 that cooperative means working together to 
accomplish shared goals.
24
 Within cooperative activities individuals seek 
outcomes that are beneficial to all other group members. Cooperative learning is 
the instructional use of small groups that allows students to work together to 
maximize their own and each other as learning.  
From all definitions above, the researcher concluded that cooperative 
learning is one of learning models that organize students in group study, to work 
together, help each other and make students more active in learning process for 
achieving learning goals.  
2. The Elements of Cooperative Learning 
Johnson and Johnson states, that not all group can be considered as 
cooperative learning. For achieving maximum result, there are five elements in 
cooperative learning that must be applied.
25
 They are: 
a. Positive interdependence 
This element shows that in cooperative learning there are two 
responsibilities of group. The first is study the material which is assigned by the 
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group. The second is made sure that all members‟ group as individual studied the 
material. 
b. Personal responsibility 
This responsibility is appeared if measurement is done toward group 
successful.  
c. Face to face interaction  
This element is important, because it can result positive interdependence. 
Students need to do real work together in which they promote each other‟s 
success by sharing resources and helping, supporting, encouraging, and 
applauding each other‟s efforts to achieve,  
d. Interpersonal skill 
In this element teaches the students social skill about leadership, decision 
making, trust building, communication and conflict management skill.  
e. Group processing 
Group processing exits when group members discuss how well they are 
achieving their goals and maintaining effective working relationship. Groups need 
to describe what member actions and helpful and unhelpful and make decision 
about what behaviors to continue or change.  
D. Game   
1. Definition of  Game 
A game is structured playing, usually undertaken for enjoyment and 
sometimes used as an educational tool. Games are distinct from work, which is 
 
 
usually carried out for remuneration, and from art, which is more often an 
expression of easthetic or ideological element.
26
 
Games play an important role in teaching and learning process.
27
 They can 
often help the students understand something presented better than telling them 
verbally. A game is any form of playful competition whose outcome is 
determined by physical skill, strategy or chance employed singly or in 
combination. There are three important parts of this defenition. First, game derive 
from play. Second, games involve competition. Third, the outcome of the game is 
determined by use of physical skill, strategy, and or chance. A game is a form of 
play with goals and structure. 
A game can help the teacher to create contexts in which the language is 
useful and meaningful. The learner want to take a part and in order to do so must 
understand what others are saying or have written, and they must speak or write in 
order to express their own point of view or given information. Games are highly 
motivating, because they are amusing and interesting; can be used to give practice 
in all language skill and be used to practice many types of communication. 
2. Advantages of Game 
They are many advantages of using game in learning process. Game can 
make classes become fun. And they will get better understanding lesson if they 
feel fun. There are many advantages of using game in the classroom: 
a. Game is a welcome break from the usual routine of the language class. 
b. It is motivating and challenging. 
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c. Learning language requires a great deal of effort. Game  help the students 
to make and sustain the effort of learning. 
d. Game provides language practice in the various skills; speaking, writing, 
listening and reading. 
e. It encourages meaningful context for language use.28 
Game is an activity that be used by teacher in language learning in order 
the students interest with the subject. With the use of game, the teacher can create 
various contexts in which students have to use the language to communicate, 
exchange information and express their opinion.   
E. Teaching Speaking through Quartet Card 
1. Definition of Quartet Card 
They are many kinds of media that are commonly used in English teaching 
and learning process. One of them is quartet card. Teacher can use quartet card as 
the media to help the students in improving their speaking skills ability.Quartets is 
a commercial card game similar to Go Fish.
29
Quartet card is a game which use in 
learning process. It is contains a lot of  picture cards with various topics and fun 
games possibilities. This will enable the students to learn without feeling bored 
quickly. 
Students have collect cards from other players by asking for them. As long 
as the students ask successfully he or she can carry on asking. The object is to 
collect sets of cards, usually sets of four cards of the same rank. With this activity, 
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students will enjoy English learning and the most important thing of all is they 
actually use the language without being aware of it.  
By using quartet card games, it is hoped that the teacher will be able to 
motivate the students to learn and pay attention to the material well.
30
 Using a 
variety of media or game will increase the probability that students will learn 
more, retain better what they learn, and improve their performance of the skills 
they expected to develop. Quartet card games can be used as one of many 
teaching media in which students are given a chance to learn English more fun 
and they will be more motivated. Morever, the students will have more chance to 
learn speaking.  
2. The Relation between Speaking and Quartet Card 
Media are often neglected in a very predictable way in the classroom, 
usually as a starting point for teaching speaking, thus they can also be a key of 
importance in the communicative and interactive classrooms. Jeremy Harmer says 
that, picture can be in the form of flashcards (smallish card which we can hold up 
for our students see), large wall pictures (big enough for everyone to see detail), 
cue cards (small cards which students use in pair or group work), photograph, or 
illustrations, typically in a textbook.
31
 
Quartet card look like note card with words written on them that speakers 
remember what they have to say. Nunan state that it usually is used to organize 
idea in presentation, you do not need to write a text but you just need to make 
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some notes on cue card.
32
Using quartet card in the class can make students 
improve their achievement. Quartet cards are cards with words and pictures on 
them, which students use in pair group work. It is clear if quartet cards can make 
students interact with other students. In the class students must ask another 
student in her/his group to collect cards. When they interact, they can improve 
their speaking achievement. 
According to Harmer, card work really well if the students want the 
students to speak on the spot or use particular words or phrases in a conversation 
or in sentences.
33
 When they get a card and they discuss with the other members, 
they will speak in English spontaneous. Therefore, the students will be 
accustomed to speak English because they need to share their opinion or ask about 
the topic or a card with other members. It can be concluded that quartet cards 
make the students active in speaking class.  
3. The Application of Quartet Card 
The quartet card game is an interesting and useful activities that can be 
used whether for practicing listening, speaking, writing and reading skill, spelling 
dictation or as a vocabulary review. The process of the activity as below:  
a. Quartet card game is a collecting game for a small number of players 
(minimum 3 players). 
b. One of the players shuffles the pack of cards and deals cards to each 
player.  
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c. On the cards are pictures of members of families with their names below, 
each family has four members. The object of the game is for players to 
collect families.  
d. The players will take turns to ask other players for particular cards, and if 
the players ask the card, he or she must give it up to person who asked for 
it the player who has collected the most families. In this activity there are 
some language function that will use, such as : 
- Do you have ……….? 
- Do you want ……….? 
- I need ….. Who has it? 
- Yes, I have. 
- No, I have not. 
- I am sorry, I do not have. 
The function in this activity is to improve the students speaking ability, 
because they spoke with the other students in his/ her group to collect the card that 
use language function.  
e. As soon as the student holds categories of four, the student calls out 
“Quartet” and put these cards on the table. 
f. The one who completes the most categories of the game is the winner.34 
4. The Advantages and Disadvantages of Quartet Card 
The first benefit is the game is very interesting for the students to increase 
their speaking and vocabulary, because they can recall the speaking and 
vocabulary easily. The second, the students are motivated to be active in the 
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learning process. The use of quartet card game requires the involvement of the 
students. Since the quartet card game is a group, it requires communication and 
cooperative among the students in group. The group has to concentrate and 
communicate actively. When one of the students asks for a card to another 
student, he or she will make the request in English. The students being asked for 
the card will response it in English too. If one of the students did not use English 
when they are playing the game, the other student will give correction. The third, 
the game can create a fun learning because the vocabulary in materials may be 
easy to memorize. Next, the game can be applied not only for Junior High School 
students, but also for Elementary School, and Senior High School. And the last, 
the game can be applied not only for formal education, but also for non formal 
education, anywhere and anytime.  
Applying English quartet card game have disadvantages, the teacher will 
spend more time to prepare the pictures and the materials for the game. The 
teacher also will spend much money to get the materials like cartoon papers, 
scissors not forgetting that the teacher needs to have a multimedia computer and 
of course printer. Like we all knows that those things are not cheap.  
In conclusion, English quartet card game is one of technique to increase 
the student speaking ability. With English quartet card media, the students 
explaining something can be easy without confusing in add the material and can 
make easy in understanding the material.   
 
 
 
 
F. Conceptual Framework 
The conceptual framework underlying in this research is given in the 
following diagram: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
G. Hypothesis  
There are two hypothesis of this research, they are: 
1. (Ho) = There is no significant development of the students‟ speaking 
ability after using quartet card. 
2. (H1) = There is a significant development on students‟ speaking ability 
after using quartet card. 
Comprehensibility Fluency 
Teaching speaking 
Using quartet cards game 
Student‟s achievement in 
learning speaking 
The game can create a fun 
learning because the 
vocabulary in materials may 
be easy to memorize 
The students are motivated 
to be active in the learning 
process 
The game is very interesting 
for the students to increase 
their speaking and 
vocabulary 
Accuracy  
 
 
CHAPTER III 
RESEARCH METHOD 
A. Research Method and Design  
1. Method  
This research applied pre-experimental method. Pre-experiments are the 
simple test form of research design. In this method there was no control or 
comparison group is employed.    
2. Design  
The method that used in this research is pre-experimental research method. 
The formula as follow: 
      
 
Where: 
O1 = Pre-test 
X  = Treatment  
   O2 = Post-test
35
 
B. Time and Place of the Research 
The research conducted in SMPN 08 Palopo, especially at the seventh year 
students of SMPN 08 Palopo class VII 1. The total number of students were 25 
students. Time of the research was started from 12
th
 to 28
th 
of September 2018.  
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C.  Variable of the Research 
There were two variables in this research, namely independent and 
dependent variable. The independent variable was the use of quartet cards game 
and the dependent variable was the students‟ ability in speaking.  
D. Population and Sample 
1. Population  
The population in this research was the students at the seventh year of 
SMPN 8 palopo academic year 2017/2018.  
2. Sample  
In this research, the researcher applied purposive sampling technique. The 
researcher took one class that is class VII.1, this class consisted of 25 students. 
The researcher chose this class because most of them also still have problem in 
learning speaking.  
E. Instrument of the Research 
In conducting this research, the research used two instruments in 
collecting data during the process of the research those instruments are: 
1. Test  
 In this research, the researcher gave a test about describing person in pre-
test and post-test. In the pre-test the researcher gave students a speaking test (oral 
test) in the form of describing person and make description orally to know their 
ability in speaking before giving treatment. In the post-test the researcher used the 
same technique with pre-test to know the improvement of students‟ ability in 
speaking after using quartet card game. 
  
 
 
2. Questionnaire 
This questionnaire used to find out the students‟ perception in learning 
speaking by using English quartet card. It contains of some question which give to 
the students at the last meeting after giving treatment.   
F. Procedures of Collecting Data 
The procedure of collecting data as this research as follows:  
1. Giving pre-test 
In the pre-test the researcher gave a speaking test (oral test) in the form of 
describing thing and make description orally. It was to know the students 
speaking ability before learning speaking by using quartet cards.  
2. Treatment 
 The researcher gave treatments in the classroom after pre-test. The steps 
are follows: 
I. The first meeting, the researcher gave students the topic about describing 
person.   
a. Preparation :  
Give a set of cards for the leader of group. 
b. In class : 
- The researcher divided the students into some group. 
- Each group consists of 4 members. 
- The researcher gave a set card for each group. 
- The researcher explained about describing person. 
 
c. Rules of play : 
 
 
- One of the players in each group was shuffle the cards and deals 
cards to each player. 
- The students took turn to ask other players for particular cards, and 
gave the same card to the person who asked for it to collect the 
most families of the card. If the asked player does not have this 
card, the first player takes the card from the heap and another 
player continues in asking for cards. In this activity the students 
can use the language function such as : 
Do you have ……….? 
I need ….. Who has it? 
Who has ……………? 
Yes, I have. 
I am sorry, I do not have. 
- The researcher gave the point for the group who the first collect the 
card.  
II. The second meeting, the researcher gave the topic about describing person.  
a. Preparation :  
Give a set of cards for the leader of group. 
b. In class : 
- The researcher divided the students into some group. 
- Each group consists of 4 members. 
- The researcher gave a set card for each group. 
- The researcher explained about describing person. 
c. Rules of play : 
 
 
- One of the players in each group was shuffle the cards and deals 
cards to each player. 
- The students took turn to ask other players for particular cards, and 
gave the same card to the person who asked for it to collect the 
most families of the card. If the asked player does not have this 
card, the first player takes the card from the heap and another 
player continues in asking for cards. In this activity the students 
can use the language function such as : 
Do you have ……….? 
I need ….. Who has it? 
Who has ……………? 
Yes, I have. 
I am sorry, I do not have. 
- The researcher gave the point for the group who the first collect the 
card.  
III. The third meeting, the researcher gave the topic about describing person.  
a. Preparation :  
Give a set of cards for the leader of group. 
b. In class : 
- The researcher divided the students into some group. 
- Each group consists of 4 members. 
- The researcher gave a set card for each group. 
- The researcher explained about describing person. 
c. Rules of play : 
 
 
- One of the players in each group was shuffle the cards and deals 
cards to each player. 
- The students took turn to ask other players for particular cards, and 
gave the same card to the person who asked for it to collect the 
most families of the card. If the asked player does not have this 
card, the first player takes the card from the heap and another 
player continues in asking for cards. In this activity the students 
can use the language function such as : 
Do you have ……….? 
I need ….. Who has it? 
Who has ……………? 
Yes, I have. 
I am sorry, I do not have. 
- The researcher gave the point for the group who the first collect the 
card.  
IV. The fourth meeting, the researcher gave the topic about describing person. 
a. Preparation :  
Give a set of cards for the leader of group. 
b. In class : 
- The researcher divided the students into some group. 
- Each group consists of 4 members. 
- The researcher gave a set card for each group. 
- The researcher explained about describing person. 
c. Rules of play : 
 
 
- One of the players in each group was shuffle the cards and deals 
cards to each player. 
- The students took turn to ask other players for particular cards, and 
gave the same card to the person who asked for it to collect the 
most families of the card. If the asked player does not have this 
card, the first player takes the card from the heap and another 
player continues in asking for cards. In this activity the students 
can use the language function such as : 
Do you have ……….? 
I need ….. Who has it? 
Who has ……………? 
Yes, I have. 
I am sorry, I do not have. 
- The researcher gave the point for the group who the first collect the 
card.  
V. The fifth meeting, the researcher gave the topic about describing person.  
a. Preparation :  
Give a set of cards for the leader of group. 
 
b. In class : 
- The researcher divided the students into some group. 
- Each group consists of 4 members. 
- The researcher gave a set card for each group. 
- The researcher explained about describing person. 
 
 
c. Rules of play : 
- One of the players in each group was shuffle the cards and deals 
cards to each player. 
- The students took turn to ask other players for particular cards, and 
gave the same card to the person who asked for it to collect the 
most families of the card. If the asked player does not have this 
card, the first player takes the card from the heap and another 
player continues in asking for cards. In this activity the students 
can use the language function such as : 
Do you have ……….? 
I need ….. Who has it? 
Who has ……………? 
Yes, I have. 
I am sorry, I do not have. 
- The researcher gave the point for the group who the first collect the 
card. 
VI. The sixth meeting, the researcher gave the topic about describing person. 
a. Preparation :  
Give a set of cards for the leader of group. 
b. In class : 
- The researcher divided the students into some group. 
- Each group consists of 4 members. 
- The researcher gave a set card for each group. 
- The researcher explained about describing person. 
 
 
c. Rules of play : 
- One of the players in each group was shuffle the cards and deals 
cards to each player. 
- The students took turn to ask other players for particular cards, and 
gave the same card to the person who asked for it to collect the 
most families of the card. If the asked player does not have this 
card, the first player takes the card from the heap and another 
player continues in asking for cards. In this activity the students 
can use the language function such as: 
Do you have ……….? 
I need ….. Who has it? 
Who has ……………? 
Yes, I have. 
I am sorry, I do not have. 
- The researcher gave the point for the group who the first collect the 
card.  
VII. Giving  post-test 
After giving treatments to the students, the researcher gave post-test to 
find out the achievement of the student. The researcher devided them in to pairs. 
In pairs, students are asked to describe their friends alternately.    
G. Procedures of Data Analysis 
After collecting the data by conducting the pre-test, treatments and pos-
test which involve some instruments, the researcher then focus on the data 
analysis. Therefore, there were some procedures which done by researcher, 
 
 
namely: determining the scoring classification to make the researcher easy to  give 
score to the students, looking for mean score to make the researcher calculate the 
data collected standard of deviation to know how far is the students deviate in 
speaking and test of significance to know the final result of the research for these. 
To analyze the data, the researcher used the following steps: 
1. There are three criteria that resided in speaking skill. These all evaluated  
the    following marking scheme (using a 6-point scale) as follow:
36
 
a. Accuracy  
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Classification Score Criteria 
Excellent 6 
Pronunciation is only very slightly influenced by 
the mother-tongue. Two or three minor 
grammatical and lexical errors. 
Very good 5 
Pronunciation is slightly influenced by the 
mother-tongue. A few minor grammatical and 
lexical errors but most utterance are correct. 
Good 4 
Pronunciation is still moderately influenced by 
the mother – tongue but no serious phonological 
errors. A few grammatical and lexical errors but 
only one or two major errors causing confusion. 
Average 3 
Pronunciation is influenced by the mother-
tongue but only a few serious phonological 
errors. Several grammatical and lexical errors, 
some which cause confusion. 
 
 
 
b. Fluency  
Poor 2 
Pronunciation seriously influenced by mother-
tongue with errors causing a break-down in 
communication. Many “basic” grammatical and 
lexical errors. 
Very poor 1 
Serious pronunciation errors as well as many 
“basic” grammatical and lexical errors. No 
evidence of having mastered any of the language 
skill and areas practiced in the course 
Classification Score Criteria 
Excellent 6 
Speak without too great an effort with a fairly 
wide range of expression. Searcher for words 
occasionally but only one or two unnatural 
pauses. 
Very good 5 
Has to make an effort at time to search for 
words. Nevertheless, smooth delivery on the 
whole and only a few unnatural pauses. 
Good 4 
Although he has to make an effort and search 
for words, there are not too many unnatural 
pauses. Fairly smooth delivery mostly. 
Occasionally fragmentary but succeds in 
conveying the general meaning. Fair range of 
expression. 
 
 
 
c. Comprehensibility. 
Classification Score Criteria 
Excellent 6 
Easy for listener to understand the 
speaker‟s intention and general meaning. 
Very few interruptions or clarification 
required. 
Very good 5 
The speaker‟s intention and general 
meaning are fairly clear. A few 
interruptions by the listener for the sake 
of clarification are necessary. 
Good 4 
Most of what speaker says is easy to 
follow. His intention is always clear but 
several interruptions are necessary to help 
him to convey the message or to seek 
clarrification.  
Average 3 
Has to make an effort for much of the time. 
Often has to search for the desired meaning. 
Rather halting delivery and fragmentary range 
of expression often limited. 
Poor 2 
Long pauses while he searches for the desired 
meaning. Frequently fragmentary and halting 
delivery. Almost gives up making the effort at 
times. Limited range of expression.  
Very poor 1 
Full of long and unnatural pauses. Very halting 
and fragmentary delivery. At times gives up 
making the effort. Very limited range of 
expression. 
 
 
Average 3 
The listener can understand a lot of what 
is said, but he must constantly seek 
clarification. Can not understand many of 
the speaker‟s more complex or longer 
sentences. 
Poor 2 
Only small bits (usually short sentences 
and phrases) can be understood and then 
with considerable effort by someone who 
is used to listening to the speaker. 
Very poor 1 
Hardly anything of what is said can be 
understood. Even when the listener makes 
a great effort or interrupts, the speaker is 
unable to clarify anything he seems to 
have said.
37
 
 
2. Looking for mean score and standard deviation the researcher used SPSS 
24. Criteria hypothesis of acceptability  
t-test  <  t-table    : Receive null hypothesis   
t-test  >  t-table     : Reject null hypothesis
38
 
To find out the percentage of students in questionnaire assessment by 
using the formula bellow: 
P  = %100x
N
F
 
Where :  
P = The percentage from the students‟ respond 
                                                             
37
J.B. Heaton. Writing English Language Test,(New Edition; United States Of America: 
Longman Inc.,1991), P. 100. 
 
38
Suharsimi Arikunto, Prosedur Penelitian, (Cet.Iv; R Cipta, 1997), P.156. 
 
 
 
F = The frequency 
  N = Number of students.
39
 
To see the students‟ interest in learning English by using English quartet 
card, the researcher used questionnaire. Each statement in the questionnaire offer 
four scales, the scales namely: 
a. Strongly Agree is scored 4 
b. Agree is scored 3 
c. Disagree is scored 2 
d. Strongly  Disagree is scored 1 
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Nurmin Maulana. S, Developing Students’ Speaking Skill By Reporting News At The 
Third Semester English Students Of Stain Palopo (Unpublished Thesis, 2014), P. 34. 
 
 
CHAPTER IV 
FINDINGS AND DISCUSSION 
A. Findings  
The findings of the research were showed to describe the result of the data 
that analyze were statistically.  
1. Test Analysis  
a. Pre-test  
In this section the researcher showed the complete score of students in 
speaking ability (accuracy, fluently, and comprehensibility) in pre-test, the mean 
score and standard deviation of students, and the rate percentage of students‟ 
speaking score in pre-test. It was tabulate by following table: 
Table 4.1 
The Scores of Students’ Speaking Ability in the Pre-test 
Respondent The Aspect of Speaking Skill Total 
Accuracy Fluency Comprehensibility 
R1 
R2 
R3 
R4 
R5 
R6 
R7 
R8 
R9 
R10 
R11 
R12 
R13 
1 
1 
2 
1 
1 
2 
1 
1 
1 
1 
2 
1 
1 
1 
1 
2 
1 
1 
1 
1 
1 
1 
1 
2 
1 
1 
2 
1 
2 
2 
2 
1 
2 
2 
2 
1 
2 
2 
2 
4 
3 
6 
4 
4 
4 
4 
4 
4 
3 
6 
4 
4 
 
 
R14 
R15 
R16 
R17 
R18 
R19 
R20 
R21 
R22 
R23 
R24 
R25 
2 
1 
2 
1 
1 
2 
1 
2 
1 
2 
1 
2 
2 
1 
1 
1 
1 
2 
2 
1 
1 
1 
2 
2 
1 
2 
2 
2 
2 
1 
2 
1 
2 
1 
2 
2 
5 
4 
5 
4 
4 
5 
5 
4 
4 
4 
5 
6 
R=25    ∑Y=109 
 
 Speaking skill consisted of three aspects; they are accuracy, fluency, and 
comprehensibility. In this section, the researcher would present and tabulate the 
mean score of the students‟ speaking ability one by one. All of those would 
explain for more clearly by following tables: 
1) Accuracy 
Table 4.2 
The Score of Students’ Speaking in Pre-test 
Respondents  Accuracy  
R1 
R2 
R3 
R4 
R5 
R6 
1 
1 
2 
1 
1 
2 
 
 
R7 
R8 
R9 
R10 
R11 
R12 
R13 
R14 
R15 
R16 
R17 
R18 
R19 
R20 
R21 
R22 
R23 
R24 
R25 
1 
1 
1 
1 
2 
1 
1 
2 
1 
2 
1 
1 
2 
1 
2 
1 
2 
1 
2 
N=25  
 
For looking the mean score of students‟ accuracy in pre-test, the researcher 
calculated it by using SPSS 24. The result could be present in to the table 
descriptive statistic as follows: 
 
 
 
 
 
 
 
Table 4.3 
The Mean Score of Students’ Accuracy in Pre-test  
Descriptive Statistics 
 N Minimum Maximum Mean Std. 
deviation 
Accuracy 25 1 2 1.36 .490 
Valid N 
(listwise) 
25     
 
From the table 4.3, it shows that the highest score of students‟ were 2 and 
the lowest score was 1. Besides, it also indicated that the mean score of students‟ 
accuracy in pre-test was 1.36 and the standard deviation was 0.490. 
In other side, the researcher also had written the students‟ score of 
accuracy before giving treatment by using quartet card games and it presents 
through the rate percentage score. The table score as follows: 
Table 4.4 
The Rate Percentage Score of the Students’ Accuracy in Pre-test 
Classification Rating Frequency Percentage 
Excellent 6 - 0% 
Very good 5 - 0% 
Good 4 - 0% 
Average 3 - 0% 
Poor 2 16 64% 
Very Poor 1 9 36% 
 
 
Total 25 100% 
 
The table 4.4 indicates that students‟ score in accuracy of pre-test. It shows 
that there is none of students got excellent (0%), very good (0%), good (0%) and 
average (0%). Besides, there were 16 students (64%) who got poor and there were 
9 students (36%) who got very poor.  
2) Fluency  
Table 4.5  
The Score of Students’ Fluency in Pre-test 
Respondents Fluency 
R1 
R2 
R3 
R4 
R5 
R6 
R7 
R8 
R9 
R10 
R11 
R12 
R13 
R14 
R15 
R16 
R17 
R18 
R19 
1 
1 
2 
1 
1 
1 
1 
1 
1 
1 
2 
1 
1 
2 
1 
1 
1 
1 
2 
 
 
R20 
R21 
R22 
R23 
R24 
R25 
2 
1 
1 
1 
2 
2 
N=25  
 
For looking the mean score of students‟ fluency in pre-test, the researcher 
calculated it by using SPSS 24. The result can be present in to the table 
descriptive statistic as follows: 
Table 4.6 
The Mean Score of Students’ Fluency in Pre-test 
Descriptive Statistics 
 
From the table 4.6, it shows that the highest score of students was 2 and 
the lowest score was 1. Besides, it also indicated that the mean score of students‟ 
fluency in pre-test was 1.28 and the standard deviation was 0.458. 
In other side, the researcher also had written score of the students‟ fluency 
before giving treatment by using quartet card games and it present through the 
rate percentage score. The table showed as follows: 
 
 
 N Minimum Maximum Mean Std. Deviation 
Fluency 25 1 2 1.28 .458 
Valid N 
(listwise) 
25     
 
 
 
 
Table 4.7 
The Rate Percentage Score of Students’ Fluency in Pre-test 
Classification Rating Frequency Percentage 
Excellent 6 - 0% 
Very good 5 - 0% 
Good 4 - 0% 
Average 3 - 0% 
Poor 2 7 28% 
Very Poor 1 18 72% 
Total 25 100% 
 
The table 4.7 indicates that students‟ score in the frequency of pre-test. It 
shows that there was none of the students (0%) who got excellent, very good 
(0%), good (0%), and average (0%). The other shows that there were 7 students 
(28%) who got poor and there were 18 students (72%) who got very poor.  
3) Comprehensibility  
Table 4.8 
The Score of Students’ Comprehensibility in Pre-test  
Respondents  Comprehensibility  
R1 
R2 
2 
1 
 
 
R3 
R4 
R5 
R6 
R7 
R8 
R9 
R10 
R11 
R12 
R13 
R14 
R15 
R16 
R17 
R18 
R19 
R20 
R21 
R22 
R23 
R24 
R25 
2 
2 
2 
1 
2 
2 
2 
1 
2 
2 
2 
1 
2 
2 
2 
2 
1 
2 
1 
2 
1 
2 
2 
N=25  
 
For looking the mean score of students‟ comprehensibility in pre-test, the 
researcher calculated it by using SPSS 24. The result could be present in to table 
descriptive statistic as follows: 
Table 4.9 
The Mean Score of Students’ Comprehensibility in Pre-test 
 
 
Descriptive Statistics 
From the table 4.9, it shows that the highest score of students was 2 and 
the lowest score was 1. Besides, it also indicates that the mean score of students‟ 
comprehensibility in pre-test is 1.72 and the standard deviation was 0.458. 
In other side, the researcher also had written score of the students‟ 
comprehensibility before giving treatment by using quartet card games and it 
presents through the rate percentage scores. The table shows as follows: 
Table 4.10 
The Rate Percentages Score of Students’ Comprehensibility in Pre-test 
  
The table 4.10 indicates that students‟ score in comprehensibility of pre-
test. The table shows that there was none of students (0%) who got excellent, very 
 N Minimum Maximum Mean Std. Deviation 
Fluency 25 1 2 1.72 .458 
Valid N 
(listwise) 
25     
Classification Rating Frequency Percentage 
Excellent 6 - 0% 
Very good 5 - 0% 
Good 4 - 0% 
Average 3 - 0% 
Poor 2 18 72% 
Very Poor 1 7 28% 
Total 25 100% 
 
 
good (0%), good (0%), and average (0%). In other that, there were 18 students 
(72%) who got good and there were 7 students (28%) who got very poor.  
b. Post-test  
In this section, the researcher made the rate percentage of students‟ score 
speaking ability in post-test. The results of the students‟ score in post-test were 
presents in the tables. The complete of the students‟ score speaking ability of 
accuracy, fluency and comprehensibility in post-test are tabulate as follows: 
Table 4.11 
The Scores of Students’ Speaking Ability in Post-test 
Respondents The Aspect of Speaking Skill Total 
Accuracy Fluency Comprehensibility 
R1 
R2 
R3 
R4 
R5 
R6 
R7 
R8 
R9 
R10 
R11 
R12 
R13 
R14 
R15 
R16 
R17 
R18 
R19 
1 
2 
3 
2 
2 
2 
2 
2 
2 
2 
3 
2 
3 
2 
2 
3 
2 
2 
2 
2 
2 
3 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
3 
2 
2 
2 
3 
2 
4 
2 
2 
3 
2 
2 
2 
3 
3 
3 
3 
3 
3 
3 
2 
3 
2 
6 
6 
10 
6 
6 
7 
6 
6 
6 
7 
8 
7 
8 
7 
7 
9 
6 
7 
6 
 
 
R20 
R21 
R22 
R23 
R24 
R25 
3 
3 
2 
2 
2 
4 
3 
3 
2 
3 
2 
3 
3 
4 
2 
3 
3 
3 
9 
10 
6 
8 
7 
10 
N=25   ∑Y=181 
 
In other side, the researcher had classified based on English speaking 
assessments that consisted of accuracy, fluency, comprehensibility and it was 
presented through the table distribution frequency and percentage. It could be 
shown as follows: 
1) Accuracy  
Table 4.12 
The Score of Students’ Accuracy in post-test 
Respondents  Accuracy  
R1 
R2 
R3 
R4 
R5 
R6 
R7 
R8 
R9 
R10 
R11 
R12 
R13 
1 
2 
3 
2 
2 
2 
2 
2 
2 
2 
3 
2 
3 
 
 
R14 
R15 
R16 
R17 
R18 
R19 
R20 
R21 
R22 
R23 
R24 
R25 
2 
2 
3 
2 
2 
2 
3 
3 
2 
2 
2 
4 
R=25  
 
To calculate the mean score of students‟ accuracy in post-test, the 
researcher calculated it by using SPSS 24. The result could be presented in to the 
table descriptive statistic as follows: 
Table 4.13  
The Mean Score of Students’ Accuracy in Post-test 
Descriptive Statistics 
 N Minimum Maximum Mean Std. 
deviation 
Accuracy 
Valid N 
(listwise) 
25 
25 
1 4 2.28 .614 
 
From the table 4.13, it shows that the highest score of students were 4 and 
the lowest score was 1. Besides, it also indicates that the mean score of students‟ 
accuracy in post-test 2.28 and the standard deviation was 0.614. 
 
 
In other side, the writer also has written score of the students‟ accuracy 
who had been given treatment by using quartet card games and it presents through 
the rate percentage scores. The table was show as follows: 
Table 4.14 
The Rate Percentages Score of Students` Accuracy in Post-test 
Classification Rating Frequency Percentage 
Excellent 6 - 0% 
Very good 5 - 10% 
Good 4 1 4% 
Average 3 6 24% 
Poor 2 17 68% 
Very Poor 1 1 4% 
Total 25 100% 
 
 Based on table 4.14, the percentage of the students‟ accuracy score in 
post=test indicates that there was none of the students‟ (0%) who got excellent, 
and very good (0%). Besides, it also shows that there was 1 student (4%) who got 
good and very poor (4%). There were 6 students‟ (24%) who got average, and 17 
students (68%) who got poor.  
2) Fluency  
 
 
 
 
 
Table 4.15 
The Score of Students’ in Post-test  
Respondents Fluency 
R1 
R2 
R3 
R4 
R5 
R6 
R7 
R8 
R9 
R10 
R11 
R12 
R13 
R14 
R15 
R16 
R17 
R18 
R19 
R20 
R21 
R22 
R23 
R24 
R25 
2 
2 
3 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
3 
2 
2 
2 
3 
3 
2 
3 
2 
3 
N=25  
 
 
 
For looking the mean score of students‟ fluency in post-test, the researcher 
calculated it by using SPSS 24. The result could be presented in to the table 
descriptive statistic as follows: 
Table 4.16 
The Mean Score of Students’ Fluency in Post-test 
Descriptive Statistics  
 N  Minimum  Maximum  Mean  Std. 
deviation 
Fluency  
Valid N 
(listwise) 
25 
25 
2 3 2.24 .436 
 
 From the table 4.16, it shows that the highest score of students were 3 and 
the lowest score were 2. Besides, it also indicates that the mean score of students‟ 
fluency in post-test was 2.24 and the standard deviation was 0.436. 
 In other side, the researcher also had written score of the students‟ fluency 
who had been given treatment by using quartet card and it presented through the 
table rate percentage scores. The table was showed as follows: 
Table 4.17 
The Rate Percentage Score of Students’ Fluency in Post-test 
Classification Rating Frequency Percentage 
Excellent 6 - 0% 
Very good 5 - 0% 
Good 4 - 0% 
 
 
Average 3 6 24% 
Poor 2 19 76% 
Very Poor 1 - 0% 
Total 25 100 
 
 Based on the table 4.17, the percentage of students‟ fluency score in post-
test indicates that there was none of the students (0%) who got excellent, very 
good (0%), good (0%) and very poor (0%). But there were 6 students (24%) who 
got average, and 19 students (76%) who got poor.  
3) Comprehensibility  
Table 4.18 
The Score of Students’ Comprehensibility in Post-test  
Respondents  Comprehensibility  
R1 
R2 
R3 
R4 
R5 
R6 
R7 
R8 
R9 
R10 
R11 
R12 
R13 
3 
2 
4 
2 
2 
3 
2 
2 
2 
3 
3 
3 
3 
 
 
R14 
R15 
R16 
R17 
R18 
R19 
R20 
R21 
R22 
R23 
R24 
R25 
3 
3 
3 
2 
3 
2 
3 
4 
2 
3 
3 
3 
N=25  
 
For looking the mean score of students‟ comprehensibility in post-test, the 
researcher calculated it by using SPSS 24. The result could be presented in to the 
table descriptive statistic as follows:  
Table 4.19 
The Mean Score of Students’ Comprehensibility in Post-test 
Descriptive Statistics  
 N  Minimum  Maximum  Mean  Std. 
deviation  
Comprehensibility  
Valid N 
(listwise) 
25 
25 
2 4 2.27 .614 
 
From the table 4.19 it shows that the highest score of students were 4 and 
the lowest score were 2. Besides, it also indicates that the mean score of students‟ 
comprehensibility in post-test is 2.27 and the standard deviation was 0.614. 
 
 
In other side, the researcher also had written score of the students‟ 
comprehensibility who had been given treatment by using quartet card games and 
it presented through the table rate percentage scores. The table was showed as 
follows: 
Table 4.20 
The Rate Percentages Score of Students’ Comprehensibility in Post-test 
Classification Rating Frequency Percentage 
Excellent 6 - 0% 
Very good 5 - 0% 
Good 4 2 8% 
Average 3 14 56% 
Poor 2 9 36% 
Very Poor 1 - 0% 
Total 25 100% 
 
The table 4.20 indicates the percentage of students‟ comprehensibility 
score in post-test. The table shows that there was none of students (0%) who got 
excellent, very good (0%), and very poor (0%). But there were 2 students (8%) 
who got good, 14 students (56%) who got average, and 9 students (36%) who got 
poor.  
Besides showing about the mean score in each subject of speaking skill 
(accuracy, fluency, and comprehensibility) one by one, this research also would 
 
 
present the total mean score and standard deviation of in pre-test and post-test, 
and then compare both of them. The result would be presented in to the table 
descriptive statistic as follows: 
Table 4.21 
The Mean Scores and Standard Deviation of Pre-test and Pots-test 
Descriptive Statistics 
 N Minimum Maximum Mean Std. 
deviation 
Pre-test 
Post-test 
Valid N 
(listwise) 
25 
25 
25 
3 
6 
6 
10 
4.36 
7.20 
.810 
1.384 
 
From the table 4.21, it indicates that the standard deviation in pre-test was 
0.810 and in post-test were 1.384. It also shows that  mean score of the students in 
pre-test were 4.36 and the mean score of  the students in post-test were 7.20. the 
result of the table above showed that the mean score of students in post-test was 
higher than the mean score of students in pre-test. It concludes that using English 
quartet cards was effective in improve the students‟ speaking ability. 
To know whether the pre-test and post-test were significantly different and 
also to know acceptability of the hypothesis of this research, the researcher used 
ttest analysis and calculated it by using SPSS 24. The result could be shown in the 
table of paired samples statistics, paired samples correlation and paired samples 
test. It was presented in the following tables: 
 
 
 
 
 
 
Table 4.22 
The Paired Samples of Pre-test and Post-test  
Paired Samples Statistics 
 Mean N Std. deviation Std. Error Mean 
Pair 1   Pre-test 
            Post-test 
4.36 
7.20 
25 
25 
.810 
1.384 
.162 
.277 
The table paired samples statistics of pre-test and post-test above indicates 
that the value of standard deviation in pre-test was 0.162 and 0.277 in post-test. 
Besides, the standard deviation error in pre-test was 0.810 and in post-test was 
1.384. The table above also showed that mean score in pre-test was 4.36 and in 
post-test was 7.20. It could be concluded that the students‟ score improved from 
4.36 to 7.20.  
Table 4.23 
The Paired Sample Test of Pre-test and Post-test 
Paired Samples Test 
 
  
Paired Differences 
t df 
Sig. (2-
tailed) 
Mean 
 
Std. 
Deviation 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
 
  Lower Upper  
Pair 1 pretest - 
posttest 
2.840 1.106 .221 3.297 2.383 12.839 24 
.000 
 
 From the table samples test 4.23, the researcher got the data that to (tcount) = 
12.839 and df (degree of freedom) = 24. According to the Gay the value of tt = 
2.093.
40
 it was the standard of signification 0.05 with degree of freedom (df) = 24. 
                                                             
40 Sugiyono, Metode Penelitian Pendidikan, (Bandung: Alfabeta,2015), p. 454.  
 
 
Based on the result, the researcher concluded that to (tcount) was higher than tt 
(ttable), to > tt. 
 
 
 Related to the result that (t0  > t t ) the tcount higher than ttable. It concluded 
that there was a significance differences in teaching speaking before and after 
using English quartet cards games. Because of that, the researcher assumes 
believed that the quartet cards was effective in teaching speaking at the seventh 
year students of SMPN 8 Palopo.  
2. Questionnaire Analysis  
To get data of students‟ interest in learning speaking by using English 
quartet cards, the researcher made questionnaire that consisted of 7 items at the 
following table: 
Table 4.24 
Learning Speaking by Using Quartet Cards Games is Pleasure 
Item of Choice Frequency Percentage 
Strongly Agree 25 100% 
Agree  - 0% 
Disagree  - 0% 
Strongly Disagree  - 0% 
Total  25 100% 
 
12.839 > 2.093 
 
 
Based on the table 4.25 indicates that there were 25 (100%) students said 
„strongly agree‟ that learning speaking by using quartet card was pleasure. 
Nobody of students chose agree, disagree, and strongly disagree.  
Table 4.25 
Learning Speaking by Using Quartet Cards Game Eliminates Boring 
Item of Choice Frequency Percentage 
Strongly Agree 9 36% 
Agree  16 64% 
Disagree  - 0% 
Strongly Disagree  - 0% 
Total  25 100% 
 
 Based on the table 4.26 indicates that there were 9 (34%) students said 
„strongly agree‟ that learning speaking by using quartet cards game eliminated 
boring and there were 16 students (64%) said „agree‟ that learning speaking by 
using quartet cards game eliminated boring. Nobody of students chose disagree 
and strongly disagree.  
Table 4.26 
Learning Speaking by Using Quartet Cards Game is Easier to Understand  
Item of Choice Frequency Percentage 
Strongly Agree 18 72% 
Agree  7 28% 
 
 
Disagree  - 0% 
Strongly Disagree  - 0% 
Total  25 100% 
 
 Based on the table 4.27 indicates that there were 18 (72%) students said 
„strongly agree‟ that learning speaking by using quartet cards was easier to be 
understood, and there were 7 (28%) students said agree that learning speaking by 
using quartet cards was easier to be understood. Nobody of students chose 
disagree and strongly disagree categories. 
Table 4.27 
Learning Speaking by using Quartet Cards Game Increase Learning 
Motivation 
Item of Choice Frequency Percentage 
Strongly Agree 15 60% 
Agree  10 40% 
Disagree  - 0% 
Strongly Disagree  - 0% 
Total  25 100% 
 
 Based on the table 4.28 indicates that there were 15 (60%) students said 
„strongly agree‟ that learning speaking by using quartet cards game could increase 
the learning motivation, and there were 10 (40%) students said „agree‟ that 
 
 
learning speaking by using quartet cards game could increase the learning 
motivation. Nobody of students chose disagree and strongly disagree categories.  
Table 4.28 
Learning Speaking by Using Quartet Cards Game Give a Chance for 
Students to Participate in Classroom 
Item of Choice Frequency Percentage 
Strongly Agree 15 60% 
Agree  9 36% 
Disagree  1 4% 
Strongly Disagree  - 0% 
Total  25 100% 
 
 Based on the table 4.29 indicates that there were 15 (60%) students said 
„strongly agree‟ that learning speaking by using quartet cards game made all 
students participated active in learning process, and there were 9 (36%) students 
said „agree‟ that learning speaking by using quartet cards game made all students 
participated active in learning process. There was 1 (4%) student said disagree 
that learning speaking by using quartet cards game made all students participated 
active in learning process. Nobody of students chose strongly disagree categories.  
Table 4.29 
Learning Speaking by using Quartet Cards Game Makes All Students are 
Enthusiastic in Learning Process 
Item of Choice Frequency Percentage 
 
 
Strongly Agree 14 56% 
Agree  11 44% 
Disagree  - 0% 
Strongly Disagree  - 0% 
Total  25 100% 
Based on the table 4.30 indicates that there were 14 (56%) students said 
„strongly agree‟ that learning speaking by suing quartet cards game added 
students‟ spirit in learning process, and there were 11 (44%) students said „agree‟ 
that learning speaking by using quartet cards game added students‟ spirit in 
learning process. Nobody of students chose disagree and strongly disagree.  
Table 4.30 
Learning Speaking by Using Quartet Cards Game is More Challenging  
Item of Choice Frequency Percentage 
Strongly Agree 14 56% 
Agree  4 16% 
Disagree  5 20% 
Strongly Disagree  2 8% 
Total  25 100% 
 
 Based on the table 4.31 indicates that there were 14 (56%) students said 
„strongly agree‟ that learning speaking by using quartet cards game was more 
challenging. There were 4 (16%) students said „agree‟ that learning speaking by 
using quartet cards game was more challenging, and there were 5 (20%) students 
 
 
said „disagree‟ that learning speaking by using quartet cards game was more 
challenging. There were 2 (8%) students said „strongly disagree‟ that learning 
speaking by using quartet cards game was more challenging.  
 According some table above prove that the seventh year students of SMPN 
8 Palopo was interested in learning speaking by using English quartet cards game.  
B. Discussion  
This section presents the result of data analysis in findings. It discussed 
about the using quartet cards game in improving the students speaking ability at 
the seventh year students of SMPN 8 Palopo since the pre-test and post-test had 
been conducted. 
The data which had been analyzed, it indicated that there was significant 
different between pre-test and post-test. The students mean score on the pre-test 
was 4.36 meanwhile in post-test was 7.20. It means that there was significant 
development on the students‟ speaking skill after following the treatment.  
In pre-test the accuracy criteria, none student got excellent score, very 
good, good, and average.  16 students got poor and 9 students got very poor. The 
researcher concluded that students of the seventh year students at SMPN 8 Palopo 
in speaking test dominantly poor, the mean score that had been found by the 
researcher was 1.36. It means that, the students not yet can make good accuracy 
because the score of good criteria were 4,00. Many students got poor score in 
accuracy because the students low in grammatical, many grammatical and lexical 
error, their vocabulary is limit, and pronunciation influenced by mother tongue. 
When spoke, the students usually do not care about the grammatical, for example 
 
 
“My name friend is” or “My friends, my name is”, in accuracy the grammatical is 
must be paid attention. 
J.B. Heaton states that accuracy is one of three criteria that resided in 
speaking skill, he says that accuracy is the ability to pronunciation in the target 
language, clearly, grammatically and logically.
41
 
In the pre-test fluency, 7 students got poor and 18 students got very poor. 
The result achieved by students in the fluency component dominant got very poor 
score, and the mean score that had been found by the researcher was 1.28. It 
means that, the students have many problems in speaking, especially in 
components fluency. This is because students are still lacking in conveying ideas 
in speaking. The students had to make an effort for much of time to convey their 
ideas, many long pauses while search for the word that the students had to use in 
their sentence, very halting, and at times give up making the effort. For example 
when the researcher gave a test to describe their friend, many pause like in “she 
have e (long pause) is e.... (long pause) tall”. In this time sample got twice long 
pause in short statement, it means samples searched for the desired meaning in 
while long pauses and frequently fragmentary and halting delivery. 
According to scoot thorn bury, fluency is the capacity to string long runs 
together, with appropriately placed pausing.
42
 Furthermore, he states that fluency 
is simply the ability to speak fast. J.B. Heaton states that fluency is the ability to 
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produce what one wish to say smoothly and without undo hesitation and 
searching.
43
 
Based on the findings in pre-test, the comprehensibility criteria 18 students 
got poor, 7 students got very poor, the mean score that had been found by the 
research was 1.72. It means that most of students got poor in speaking test. From 
the data above, listener only small bits ( usually short sentences and phrases) can 
be understood and then with considerable effort by someone who is listening the 
speaker. For example in statement “my friend my name is (name) e… (Long 
pause) he have eee….he is eeeee”. J.B. Heaton said comprehension is the ability 
to understand the general meaning and the speaker intention.
44
 
Related to the analysis of the table of classification and percentage rate of 
the students in pre-test (see table 4.21) and the students‟ mean score, the 
researcher concluded that the students‟ speaking skill was still low. 
Accuracy in post-test after giving treatments, none of students got 
excellent and very good. 1 student got average, 17 students got poor, and 1 
student got very poor. The mean score was 2.28. It means that the mean students 
in accuracy after giving treatments was higher than the mean score of pre-test. 
Most of students could made comparison between he and she. Some of students 
the pronunciation was influenced by the mother-tongue but only a few serious 
phonological errors.  
In fluently, 6 students got average and 19 students got poor. The mean 
score was 2.24. It was higher than the mean score in pre-test. It related by the 
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researcher found that most of students had long pauses while he searches for the 
desired meaning. They almost gives up making the effort at times.  
Lastly, in comprehensibility, 4 students got good, 14 students got average, 
and 9 students got poor. The mean score after giving the treatments was 2.27, it 
was higher than the mean of pre-test. It related that the researcher found in 
comprehensibility, most of students got 3 score. The listener can understand a lot 
of what is said, but he or she must constantly seek clarification.   
Based on the explanation above, the researcher concluded that the use of 
quartet cards game was effective in improving students‟ ability in learning 
speaking. Nunan state that using quartet cards in the class can make students 
improve their achievement. In the class students must ask another student in 
her/his group to collect cards. When they interact, they can improve their speaking 
achievement.  
There were some similarity and difference between this research and the 
previous related research finding in Widya Maresta Listiani (2009), conducted 
research under the title, improving the students speaking skill by using English 
quartet cards for the fourth year students of SDN Tlogomas Malang. The 
researcher found that using quartet cards in teaching speaking can improve the 
students‟ speaking ability. The difference is in the population of the study. In the 
researcher‟s study, the population of this study was seventh grade students at 
SMPN 8 Palopo while in Widya study was fourth grade students of SDN 
Tlogomas Malang.   
There were some similarity and difference between this research and the 
previous related research finding in Sri Rahayu (2013) in her thesis under the title 
 
 
improving English vocabulary by using quartet cards games. The similarity of this 
research used quartet cards game. The different of the research was the research 
focuses on teaching vocabulary while the researcher focuses on teaching speaking.  
Based on the explanation above, the researcher concluded that quartet 
cards game is an effective in teaching English, such us teaching vocabulary and 
teaching speaking. It can also avoid student‟s feeling boredom, and it is can make 
learning process become interesting, and fun.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER V 
CONCLUSIONS AND SUGGESTIONS 
A. Conclusions  
Based on the findings, data analysis, and discussion in the previous 
chapter, the researcher concludes that:  
1. Quartet cards game is an effective in improving students‟ ability in 
learning speaking especially students of SMPN 8 Palopo. Based on the 
findings in chapter IV, there was a significance difference between 
students‟ ability before and after giving treatment. Having implemented 
the treatments by using quartet cards game, it was found that the mean 
score of post-test (7.20) were higher than pre-test (4.36). The data had 
been analysed by using (tt) standard of significant (5%) with degree of 
freedom (df)= 19, got tt= 2.093 and standard of signification 0.05, the 
result of to (tcount) were 12.839. From this result the researcher gave 
interpretation that to (tcount) was higher than tt  (ttable), 12.839 > 2.093. It 
means that there was a significance difference between students‟ ability 
before and after giving treatment.  
2. Based on the data, the researcher concluded that the students at the seventh 
year students of SMPN 8 Palopo are interest in learning speaking by using 
English Quartet Cards game. Having analyzed the students‟ answer of 
questionnaire showed that there were 25 students (100%) chose strongly 
agree and said that learning speaking by using quartet cards game was 
pleasure, there were 9 students (36%) chose strongly agree and 16 students 
 
 
(64%)  chose agree that quartet cards game made learning process become 
fun and interesting.  
B. Suggestions  
Based on the conclusion above, the researcher would like to put forward 
some suggestions as follows: 
1. In teaching speaking by using quartet cards game, the teacher has to give 
interest topic and interest picture so the students can feel enjoy and make 
the students are enthusiastic in learning speaking. Quartet cards game not 
only can use in teaching speaking but also in teaching other skill, like 
reading, listening and vocabulary.  
2. For the students, they should still be active and speak up in class having 
applied this  
activities.  
Finally, the researcher realized that this thesis was far from being perfect 
and because of that; constructive critics and advice were really expected for the 
perfection of the thesis.  The researcher hoped that the results of this research 
could be useful for the readers. It was hoped that the readers would have more 
information about interactive activities technique. This research could be one of 
the references for the next researcher in conducting other researchers with more 
detailed information about English quartet cards game to improve students 
speaking ability.   
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ANGKET PENELITIAN 
PetunjukPengisian 
1. Bacalahpetunjukkerjasebelummengerjakanangketini 
2. Padasetiappertanyaandisediakan 4 poin, yaituSangatSetuju (SS), Setuju 
(S), TidakSetuju (TS), SangatTidakSetuju (STS) 
3. Berilahtanda checklist (√ ) padasetiappilihan. 
4. TerimakasihataskejujuranAndadalammengerjakanangketini. 
 
IdentitasResponden 
Nama : 
Kelas : 
 
No. PERTANYAAAN SS S TS STS 
1. Belajar Speaking menggunakan Quartet Cards 
gamesangatmenyenangkan 
    
2. Belajar Speaking menggunakan Quartet Cards game 
menghilangkankebosanan 
    
3. Belajar Speaking menggunakan Quartet Cards game 
lebihmudahdipahami 
    
4. Belajar Speaking denganmenggunakan Quartet cards 
game menambahmotivasibelajardalamkelas 
    
5. Belajar Speaking menggunakan Quartet cards game 
membuatsiswauntukikutberpartisipasidalamkelas 
    
6. Belajar Speaking menggunakan Quartet cards game 
membuatsayalebihsemangatdalambelajar 
    
7. Belajar Speaking menggunakan Quartet cards game 
lebihmenantang 
    
 
 
 
 
Appendix 1  
The Instrument of the Research 
 Instrument of pre-test  
In pairs, students are asked to describe their friends alternately 
in front of the class based on their knowledge about how to describe a 
person.  
- Student A describes student B based on what the student A 
has seen.  
- Student B describes student A based on what the student B 
has seen.  
- Etc. 
 
 
 
 
 
 
 
 
 
 
 
 
 Instrument of post-test  
In pairs, students are asked to describe their friends alternately 
in front of the class based on their knowledge about how to describe a 
person.  
- Student A describes student B based on what the student A 
has seen.  
- Student B describes student A based on what the student B 
has seen.  
- Etc. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 2 
THE TRANSCRIPTION OF STUDENTS RESULT IN SPEAKING TEST 
 PRE-TEST 
 R1  (RESPONDENT 1) 
Researcher  : What is your name? 
Respondent  : Ibrahim Maulana Ismail 
Researcher  : Can you describe your friend? 
Respondent : (Apa lagi mau ku bilang) I hep a pren, 
Hidayat (ketawa) apalagi kak? He is hansem, woy 
he is hensom. (apalagi)  Hidayat rajin (ketawa) 
(tidak ku tau mi kak‟ apalagi mau ku bilang) 
Researcher : Okay, thank you. 
 R2 (RESPONDENT 2) 
Researcher  : What is your name? 
Respondent  : Hidayat 
Researcher  : Please tell me about your friend? 
Respondent : (Apa tadi mau dibilang kak‟) Hai gais. I hep 
a pren (siapa lagi namamu) Ibrahim, Ibrahim 
(laugh) (apalagi) hensem (eeee) blek skin (sudah mi 
kak) 
Researcher : Oke, thank you. 
 R3 (RESPONDENT 3) 
Researcher  : What is your name?  
Respondent  : Muhammad Syahfan  
Researcher  : Can you describe your friend? 
Respondent : Hello gaes.. (apa tadi, apa tadi) The my 
friends, my friends, my name is Laura. eeeee he is 
black skin (sudah mi kak‟) 
Researcher : Oke, thank you. 
 R4 (RESPONDENT 4 ) 
Researcher  : What is your name? 
 
 
Respondent  : Laura Yusuf 
Researcher  : oke Laura, can you describe your friend, 
please? 
Respondent  : I hep a friend, my name is Syahfan. She is 
hensom. She  is eeeee pintar. Eeee she is eeee white skin, and she is big. 
Thank you. 
 R5 (RESPONDENT 5) 
Researcher  : What is your name? 
Respondent  : Fatika Zahra 
Researcher  : can you describe your friend? 
Respondent : I hep a friend, Nur Wara. He is sort, he is 
white, eee and he is beautipul. Thank you 
Researcher : Thank you. 
 R6 (RESPONDENT 6) 
Researcher  : What is your name? 
Respondent  : Nur Wara 
Researcher  : can you describe your friend? 
Respondent : she is name Fatika Zahra. He is beautipul, he 
is tal, he is fat, he is wat skin. Thank you.  
 R7 (RESPONDENT 7) 
Researcher  : What is your name? 
Respondent  : Aril Dirman 
Researcher : Hello gaes… he is my friend, Fahril 
Alfansyah. (apalagi kalau kulit) skin (apalagi kalau 
putih) wait eee (apalagi bahasa Inggrisnya) eeee 
(ndak ku tau kak‟ lagi) 
Researcher : oke, thank you.  
 R8 (RESPONDENT 8) 
Researcher  : What is your name? 
Respondent  : Fahril Alfansyah 
Researcher  : can you describe your friend? 
 
 
Respondent : He is Aril Dirman. Eeee he is (apalagi) 
hensom, he is wait skin eeee he is (tinggi) high… 
(sudah mi kak) 
Researcher : oke, thank you. 
 R9 (RESPONDENT 9) 
Researcher  : What is your name? 
Respondent  : Gunawan Arsad 
Researcher  : can you describe your friend? 
Respondent : eeee I hep a fren, Adrian Mulia. Eeee he is 
black skin, eeee he eee is eee pintar, he is eeee, tol 
(sudah mi kak‟) 
Researcher : Oke, thank you Gunawan. 
 R10 (RESPONDENT 10) 
Reseacher  : What is your name? 
Respondent  : Adrian Mulia. 
Researcher  : Can you tell me about your friend? 
Respondent  : He is name Gunawan. Eeee his (pendek) 
eeee he is eeee (hitam) eee and he is eee handsome. (sudah mi kak) 
Researcher  : Oke, thank you.  
 R11 (RESPONDENT 11) 
Researcher  : What is your name? 
Respondent  : Fadhil Nasrullah  
Researcher  : Can you describe your friend? 
Respondent :  Assalamu‟alaikum warahmatullahi 
wabarakaatuh. And good morning. Hello guys. I 
have my friends. He name is Muhammad Faizal 
Verayanto. He his handsome, he his white, and he 
his (eee) clever. Thank you. 
Researcher : Thank you.  
 R12 (RESPONDENT 12) 
Researcher  : What is your name? 
Respondent  : Muhammad Faizal Verayanto 
 
 
Researcher  : Can you describe your friend? 
Respondent : (laugh) eee I hep a frends, Fadhil Nasrullah. 
Eeee (ndak ku tau kakak apa mau ku bilang) 
eeee….. 
Researcher : Oke, thank you. 
 R13 (RESPONDENT 13) 
Researcher  : What is your name? 
Respondent   : Nur Hapsah 
Researcher  : Can you describe your friend? 
Respondent :  I hep my friends, name is Tasya. eeee He is 
beautipul, he is short, eeeee he is wait skin (sudah 
mi kak‟) 
Researcher : Oke, thank you.  
 R14 (RESPONDENT 14) 
Researcher  : What is your name? 
Respondent  : Tasya 
Researcher  : Can you describe your friend? 
Respondent  : Hello gaes.. eeeee (apa mau ku bilang) I 
have a friends, my name is Nur hafsah. eeee he is 
tol, eee he is beautiful, eeee.. he is eeee smart and 
he is eeee (ndak ku tau mi kak‟) 
Researcher : Oke, thank you Tasya.  
  
 R15 (RESPONDENT 15) 
Researcher  : What is your name? 
Respondent  : Jacquiline 
Researcher  : Can you describe your friend? 
Respondent : Hello guys, gud morning (laugh)  I have my 
friends. He is name is Fitri Ayu Cantika. He is wait 
skin, he is sort, she is beautiful.  
Researcher : Thank you.  
 R16 (RESPONDENT 16) 
 
 
Researcher  : What is your name? 
Respondent  : Fitri Ayu Cantika 
Researcher   : Can you describe your friend? 
Respondent  : Hello gaes… I have my friends, he name is 
Jacquiline   He is beautipul, he is wit wit wait wait skin 
and he is tal. 
Researcher  : thank you. 
 R17 (RESPONDENT 17) 
Researcher  : What is your name? 
Respondent  : Amanda Ruba 
Researcher  : Can you describe your friend? 
Respondent : (malu ka bah) Hello gaes… eeee I have my 
friends, his name Bintang Ayudia (apa mau ku 
bilang) eeee he is beautiful, he is eeee (ndak ku tau 
mi kaka pa lagi mau dibilang, ndak ku tau bahasa 
Inggrisnya) 
Researcher : Oke, thank you. 
 R18 (RESPONDENT 18) 
Researcher  : What is your name? 
Respondent  : Bintang Ayudia.  
Researcher  : Please tell me about your friend? 
Respondent : I hep a friends, he is long her, he is beautiful 
eeee he is eeee (ndak ku tau kak bahasa Inggrisnya) 
eee he is tol, thank you.  
Researcher  : Oke, thank you. 
 R19 (RESPONDENT 19) 
Researcher  : What is your name? 
Respondent  : Nadya Pratiwi 
Researcher  : Tell me about your friend? 
Respondent  : Hello gaes..eeee I have a frend, name is 
Hijrah Naing. He is kind eeee he is beautiful, eeeee (sudah mi kak)  
Researcher  : Oke, thank you.  
 
 
 R20 (RESPONDENT 20) 
Researcher  : what is your name? 
Respondent  : Hijrah Naing 
Researcher  : Can you describe your friend?   
Respondent : Hello everybody! My name is Hijrah Naing, 
but you can call me Hijrah. I have a friends 
(eeeemm), his name is Nadia Pratiwi. His beautiful, 
his (eeeee) one hundret fifti nine centimeter tool. 
His eleven years eleven years old (eeeem eeee) he 
live at Rampoang. His (eeee) cleaver, his blek skin. 
Oke thank you.  
Researcher : Thank you.   
 R21 (RESPONDENT 21) 
Researcher  : What is your name? 
Respondent  : Arini Saputri 
Researcher  : can you tell me about your friend? 
Respondent : I have a friend, my name is Aminah Aulia. 
Eee he is eeeeee beautipul, eee he is kind, eee he is 
eee white skin, eeee he is beautiful. Thank you. 
Researcher : Thank you. 
 R22 (RESPONDENT 22) 
Researcher  : What is your name? 
Respondent  : Aminah Aulia 
Researcher  : can you tell me about your friend? 
Respondent : hello guys, I have a friend, eeee he is Arini. 
He is sort, eeee he is eee beyutipul, he is wait skin, 
eee he is eee…. (sudah mi kak) 
Researcher  : Oke, thank you.  
 R23 (RESPONDENT 23) 
Researcher  : What is your name? 
Respondent  : Kartini Cinta 
Researcher  : can you describe your friend? 
 
 
Respondent : good morning. I have a friend. Eee he is my 
friend name is Nurfajri Adisti. Eee he is biyutipul, 
eee he is eee smart, he is eeee wait skin eeee thank 
you. 
Researcher : thank you too. 
 R24 (RESPONDENT 24) 
Researcher  : What is your name? 
Respondent  : Nurfajri Adisti 
Researcher  : can you tell me about your friend? 
Respondent : I have my friends, he is name is Kartini 
Cinta.but You can call my friend Kartini first her. 
He is twelve years old. He is one hundert twenty 
one centimeter tol. Eeee he is very beautiful. Thank 
you. 
Researcher  : thank you too.     
 R25 (RESPONDENT 25) 
Researcher  : What is your name? 
Respondent  : Almu‟min Dar 
Researcher  : Can you describe your friend? 
Respondent : (apa mau dibilang bu‟) I am Mu‟mindar 
(eeeee)Hello guys! I hef my friends Nobel Saputra 
Salindang. (eeeee)  He is big, he is, he is, he is 
(laugh) he is long hair (laugh) Thank you. 
 
 
 
 
 
 
 
 
 
 
 
 POST-TEST 
 R1 (RESPONDENT 1) 
Respondent : Hello guys, my name is Ibrahim Maulana 
Ismail. eee I have a friend, his name Hidayat. He is 
handsome. He is eee brown skin. Eee he has black 
skin. Eeee (sudahmi kak) 
 R2 (RESPONDENT 2) 
Respondent  : Hello everybody. My name is Hidayat. I 
have a friend, his name eee Ibrahim Maulana Ismail. He has white skin, 
and black hair. He is handsome eee and he is eee big. (ndak ku tau mi lagi 
kak) 
 R3 (RESPONDENT 3) 
Respondent : Hello guys, my name is Muhammad 
Syahfan. I have  a friend, she is name Laura Yusuf. 
She is beautiful. She has black skin, eee she has 
long hair, eee and she has eee pointed nose. Thank 
you. 
 R4 (RESPONDENT 4) 
Respondent : Hello guys.. My name is Laura Yusuf. I 
have a friend, he is name is Muhammad Syahfan. 
She is handsome. He has black hair. He is diligent 
and smart. Eeee he have white skin. Thank you. 
 R5 (RESPONDENT 5) 
Respondent : Hello everybody. My name is Fatika Zahra. 
I have a friend, eee she is name is Nur Wara. She 
has white skin. Eee she is beautiful. She has short, 
and eee she has long hair.  
 R6 (RESPONDENT 6) 
Respondent : Hello everybody. May name is Nur Wara. I 
have a friend, her name Fatika Zahra. She is 
beautiful. Fatika has eee fat, and she is tall. She has 
white skin eee and she is kind.  
 
 
 R7 (RESPONDENT 7) 
Respondent : Hello everybody. My name is Aril Dirman. 
Eee I have e friend, Fahril Alfansyah. He have 
white skin. Eee he have pointed nose and he have 
eeee short hair. Thank you.  
 
 
 R8 (RESPONDENT 8) 
Respondent : Hello everybody! My name is Fahril 
Alfansyah. I have a friend, Aril Dirman. He is 
handsem, he has (eee) black hair, and (eeee) he is 
fat.  
 R9 (RESPONDENT 9) 
Respondent : Hello guys. My name is Gunawan Arsad. He 
is my pren, Aril Dirman. He is eeee (ganteng) 
handsome. He have eee black skin. (sudahmi kak, 
ndak ku tau lagi). Thank you. 
 R10 (RESPONDENT 10) 
Respondent : Good morning. My name, my name is eee 
Adrian Mulia. Eee I have a friend, eee he is 
handsome. He is short, and he has white skin. Thank 
you. 
 R11 (RESPONDENT 11) 
Respondent : Assalamu‟alaikum warahmatullahi 
wabarakaatuh. Hello everybody. My name is Fadil 
Nasrullah. I have a friend, his name Muhammad 
Faizal Verayanto. He is handsome. He has white 
skin, eeee he is cleaver, he is fat and he is (rambut 
keriting, oh) curly hair. Thank you.. 
 R12 (RESPONDENT 12) 
Respondent : Good morning. Hello guys. My name is 
name Muhammad Faizal Verayanto. I have a friend. 
 
 
He is name  Fadhil Nasrullah. He is handsome. He 
have eee white skin. He is tall, and he have black 
hair. Thank you.  
 R13 (RESPONDENT 13) 
Respondent : Hello everybody! My name is Nur Hapsah. I 
have a friend, she is name Tasya. She has white 
skin, she is beautiful (eeee) and she is smart.  
 R14 (RESPONDENT 14) 
Respondent : Assalamu‟alaikum. Hello guys. My name is 
Tasya. I have a friend. She name is Nur Hapsah. 
She is tall, but she is beautiful. She is smart, and she 
has eeee white skin. She has long hair. Thank you 
 
 R15 (RESPONDENT 15) 
Respondent : Hello guys, good morning. My name is 
Jacquiline. She is my friend, Fitri Ayu Cantika. She 
is beautiful. She has eeee cubby. She has white skin, 
and she has eemmm cleaver.  
 R16 (RESPONDENT 16) 
Respondent : Good morning. My name is Fitri Ayu 
Cantika. I have a friend, name is Jacquiline. She is 
beautiful. She has white skin, long hair, and she tall. 
She has pointed nose, and she is cleaver. Thank you 
 R17 (RESPONDENT 17) 
Respondent : Hello guys. My name is Amanda Ruba. Eeee 
I have a friend, Bintang Ayudia. She is eee 
beautiful. Eeee (tidak ku tau lagi kak) she is white 
skin. Thank you 
 R18 (RESPONDENT 18) 
Respondent : Good morning. My name is Bintang Ayudia. 
I have a friend, Amanda Ruba. She is beautiful. She 
 
 
has curly hair. She has black skin, and she is 
cleaver.  
 R19 (RESPONDENT 19) 
Respondent : Good morning. My name is Nadya Pratiwi. I 
have a friend, name is Hijrah Naing. She is smart 
eee she is beautiful, and she has white skin. Thank 
you. 
 R20 (RESPONDENT 20) 
Respondent : Hello everybody. Good morning. My name 
is Hijrah Naing, but you can call me Hijrah. I have a 
friend, his name Nadya Pratiwi. She is beautiful. 
She has eee black skin and she has long hair. She 
live in Rampoang, and she is eleventh years old.  
 R21 (RESPONDENT 21) 
Respondent : Assalamu‟alaikum warahmatullahi 
wabarakatuh. Hello everybody. My name is Arini 
saputri. I have a friend, her name Aminah Aulia. 
She is beautiful. She has white skin, eee she has 
long hair, and she is smart. She is eleventh years 
old, and she live in Rampoang.  
 
 R22 (RESPONDENT 22) 
Respondent : Hello guys. My name is Aminah Aulia. I 
have a friend, Arini Saputri. She is beautiful, she 
has eee white skin, and eee she has pointed nose. 
Eeee (sudahmi kak‟).  
 R23 (RESPONDENT 23) 
Respondent : Hello everybody. My name is Kartini Cinta. 
I have a friend, name is Nurfajri Adisti. She is 
beautiful. She has long ee hair, she has eee white 
skin, and she has eee smart. Thank you…  
 R24 (RESPONDENT 24) 
 
 
Respondent : Good morning. My name is Nurfajri Adisti. 
I have a friend, Kartini Cinta. She is twelve years 
old. She is beautiful. She has white skin, and she 
has pointed nose.  
 R25 (RESPONDENT 25) 
Respondent : Hello guys! My name is Al-mu‟min Dar. I 
have a friend, he name is Abeladitya. He is tall,eeee 
he has white skin, and he has pointed nose. He is 
handsome, and he is smart. Thank you. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Nama sekolah  : SMP NEGERI 08 PALOPO 
Mata pelajaran : Bahasa Inggris 
Kelas/ Semester : VII/Genap 
Materi pokok  : Describing Thing/ Person  
Alokasi Waktu : 2 x 45 menit 
A. Kompetensi Inti : 
 KI 1 : Menghayati dan mengamalkan ajaran agama yang 
dianutnya. 
 KI 2 : Menghayati dan mengamalkan perilaku jujur, disiplin, 
tanggung jawab, peduli (gotong royong, kerjasama, toleran, 
damai), santun, responsive dan pro aktif, serta menunjukkan sikap 
sebagai bagian dari solusi atas berbagai permasalahan dalam 
berinteraksi secara efektif dengan lingkungan social dan alam, juga 
dalam menempatkan diri sebagai cerminan bangsa dalam 
pergaulan dunia.  
 KI 3 : Memahami, menerapkan menganalisis pengetahuan faktual, 
konseptual, procedural, berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan 
wawasan kemanusiaan, kabangsaan, kenegaraan, dan peradaban 
terkait penyebab fenomena dan kejadian, serta menerapkan 
pengetahuan procedural pada bidang kajian yang spesifik sesuai 
dengan bakat dan minatnya untuk memecahkan masalah. 
 KI 4 : Mengolah, menalar dan mengaji dalam ranah konkret dan 
ranah abstrak terkait dengan pengembangan dari yang 
dipelajarinya di sekolah secara mandiri, dan mampu menggunakan 
metode sesuai kaidah keilmuan.  
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
 
 
No  Kompetensi Dasar  Indikator Pencapaian 
Kompetensi  
1. 1.1 Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
internasional yang 
diwujudkan dalam semnagt 
belajar.  
  
1.1.1 Menunjukkan rasa syukur 
kepada Tuhan Yang Maha 
Esa mempunyai 
kesempatan mempelajari 
bahasa Inggris sebagai 
bahasa pengantar 
komunikasi internasional. 
1.1.2 Bersemangat dalam 
melaksanakan setiap 
kegiatan pada 
pembelajaran bahasa 
Inggris 
2. 2.1 Menunjukkan perilaku santun 
dan peduli dalam melaksanakan 
komunikasi interpersonal dengan 
guru dan teman. 
2.1.1 Menunjukkan perilaku 
santun saat berkomunikasi 
interpersonal dengan guru dan 
teman. 
2.1.2 Menunjukkan perilaku peduli 
saat berkomunikasi interpersonal 
dengan guru dan teman.  
3. 3.6 Mengidentifikasi fungsi sosial, 
struktur teks, dan unsure 
kebahasaan teks interaksi 
transaksional lisan dan tulis yang 
melibatkan tindakan memberi dan 
meminta informasi terkait dengan 
sifat dan penampilan fisik orang, 
sesuai dengan konteks 
penggunaannya.   
3.6.1 Membuat kalimat pernyataan 
dengan menggunakan ungkapan 
memberi dan meminta informasi 
terkait dengan sifat dan 
penampilan fisik orang sesuai 
dengan konteks penggunaannya. 
3.6.2 Membuat kalimat pertanyaan 
dengan menggunakan ungkapan 
memberi dan meminta informasi 
terkait dengan sifat dan 
 
 
penampilan fisik orang. 
4.  4.6 Menyusun teks interaksi lisan 
dan tulis sangat pendek dan 
sederhana yang melibatkan 
tindakan meminta dan memberi 
informasi terkait sifat dan 
penampilan fisik orang, dengan 
fungsi sosial, struktur teks, dan 
unsur kebahasaan yang benar dan 
sesuai konteks.  
4.6.1 Melakukan interaksi 
transaksional memberi dan 
meminta informasi terkait dengan 
sifat dan penampilan fisik orang 
sesuai dengan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan. 
4.6.2 Membuat teks memberi dan 
meminta informasi terkait dengan 
sifat dan penampilan fisik orang, 
sesuai fungsi sosial, struktur teks, 
dan unsure kebahasaan.  
 
C. Tujuan Pembelajaran: 
Pada akhir pembelajaran siswa diharapkan dapat: 
1. Siswa dapat mengetahui kata-kata sifat yang tepat yang dapat 
digunakan dalam mendeskripsikan orang berdasarkan ciri-ciri yang 
dimiliki.  
2. Siswa dapat menyusun teks lisan dan tulis sederhana dengan 
menggunakan kata-kata sifat yang tepat. 
D. Materi Pembelajaran: 
1. Struktur teks: 
- Menyebutkan sifat dan penampilan fisik seseorang.  
- Sifat dan penampilan fisik yang menjadi cirri orang yang 
dibicarakan.  
2. Unsur kebahasaan: 
a. Kata sifat dan penampilan pisik yang terkait dengan orang. 
Contohnya :  
- Thin    - Blonde hair   
- Round eyes  - Round face     
 
 
- Oval face  - Flat nose   
- Handsome  - Dark skin   
- Beautiful  - White skin  
b. Pernyataan dan pertanyaan terkait sifat dan penampilan fisik orang. 
  
c. Ucapan, tekanan, dan intonasi.  
d. Topic : Berbagai hal yang terkait dengan sifat dan penampilan fisik 
seseorang.  
E. Metode Pembelajaran : Cooperative Learning  
F. Media Pembelajaran : English Quartet Cards   
G. Langkah-langkah Pembelajaran : 
 Pertemuan 1 
Langkah-langkah pembelajaran: 
a. Pendahuluan : 10 menit 
- Memberi salam kepada siswa 
- Mengajak siswa berdoa 
- Mengecek kehadiran siswa 
- Menjelaskan tujuan pembelajaran 
b. Kegiatan inti : 70 menit 
- Dengan arahan guru siswa dibagi menjadi beberapa 
kelompok, yang masing-masing kelompok terdiri dari 4 
orang. 
- Siswa diberikan penjelasan mengenai penggunaan Quartet 
Card. 
- Masing-masing kelompok diberikan satu set kartu lalu 
kemudian mengocok kartu tersebut dan membagikannya 
kepada anggota kelompok. 
- Dengan arahan guru siswa melakukan tanya jawab sesuai 
materi describing thing dengan rekan kelompoknya secara 
bergantian berdasarkan kartu yang telah diterima oleh 
masing-masing anggota kelompok.  
 
 
- Guru akan memberikan point kepada kelompok yang 
pertama kali menyelesaikan permainan dan mengumpulkan 
kartu dari masing-masing anggota kelompok.  
c. Penutup : 10 menit 
- Guru menanyakan kesulitan yang dihadapi oleh siswa. 
- Guru memberikan kesimpulan dari materi yang telah 
dibahas. 
- Guru meminta siswa menyampaikan pendapat atas 
pembelajaran yang telah dilakukan. 
 
 Pertemuan 2  
Langkah-langkah pembelajaran: 
a. Pendahuluan : 10 menit 
- Memberi salam kepada siswa 
- Mengajak siswa berdoa 
- Mengecek kehadiran siswa 
- Menjelaskan tujuan pembelajaran 
b. Kegiatan inti : 70 menit 
- Dengan arahan guru siswa dibagi menjadi beberapa 
kelompok, yang masing-masing kelompok terdiri dari 4 
orang. 
- Siswa diberikan penjelasan mengenai penggunaan Quartet 
Card. 
- Masing-masing kelompok diberikan satu set kartu lalu 
kemudian mengocok kartu tersebut dan membagikannya 
kepada anggota kelompok. 
- Dengan arahan guru siswa melakukan tanya jawab sesuai 
materi describing thing dengan rekan kelompoknya secara 
bergantian berdasarkan kartu yang telah diterima oleh 
masing-masing anggota kelompok.  
 
 
- Guru akan memberikan point kepada kelompok yang 
pertama kali menyelesaikan permainan dan mengumpulkan 
kartu dari masing-masing anggota kelompok.  
c. Penutup : 10 menit 
- Guru menanyakan kesulitan yang dihadapi oleh siswa. 
- Guru memberikan kesimpulan dari materi yang telah 
dibahas. 
- Guru meminta siswa menyampaikan pendapat atas 
pembelajaran yang telah dilakukan. 
 
 Pertemuan 3 
Langkah-langkah pembelajaran: 
a. Pendahuluan : 10 menit 
- Memberi salam kepada siswa 
- Mengajak siswa berdoa 
- Mengecek kehadiran siswa 
- Menjelaskan tujuan pembelajaran 
b. Kegiatan inti : 70 menit 
- Dengan arahan guru siswa dibagi menjadi beberapa 
kelompok, yang masing-masing kelompok terdiri dari 4 
orang. 
- Siswa diberikan penjelasan mengenai penggunaan Quartet 
Card. 
- Masing-masing kelompok diberikan satu set kartu lalu 
kemudian mengocok kartu tersebut dan membagikannya 
kepada anggota kelompok. 
- Dengan arahan guru siswa melakukan tanya jawab sesuai 
materi describing thing dengan rekan kelompoknya secara 
bergantian berdasarkan kartu yang telah diterima oleh 
masing-masing anggota kelompok.  
 
 
- Guru akan memberikan point kepada kelompok yang 
pertama kali menyelesaikan permainan dan mengumpulkan 
kartu dari masing-masing anggota kelompok.  
c. Penutup : 10 menit 
- Guru menanyakan kesulitan yang dihadapi oleh siswa. 
- Guru memberikan kesimpulan dari materi yang telah 
dibahas. 
- Guru meminta siswa menyampaikan pendapat atas 
pembelajaran yang telah dilakukan. 
 
 Pertemuan 4 
Langkah-langkah pembelajaran: 
a. Pendahuluan : 10 menit 
- Memberi salam kepada siswa 
- Mengajak siswa berdoa 
- Mengecek kehadiran siswa 
- Menjelaskan tujuan pembelajaran 
b. Kegiatan inti : 70 menit 
- Dengan arahan guru siswa dibagi menjadi beberapa 
kelompok, yang masing-masing kelompok terdiri dari 4 
orang. 
- Siswa diberikan penjelasan mengenai penggunaan Quartet 
Card. 
- Masing-masing kelompok diberikan satu set kartu lalu 
kemudian mengocok kartu tersebut dan membagikannya 
kepada anggota kelompok. 
- Dengan arahan guru siswa melakukan tanya jawab sesuai 
materi describing thing dengan rekan kelompoknya secara 
bergantian berdasarkan kartu yang telah diterima oleh 
masing-masing anggota kelompok.  
 
 
- Guru akan memberikan point kepada kelompok yang 
pertama kali menyelesaikan permainan dan mengumpulkan 
kartu dari masing-masing anggota kelompok.  
c. Penutup : 10 menit 
- Guru menanyakan kesulitan yang dihadapi oleh siswa. 
- Guru memberikan kesimpulan dari materi yang telah 
dibahas. 
- Guru meminta siswa menyampaikan pendapat atas 
pembelajaran yang telah dilakukan. 
 
 
 Pertemuan 5  
Langkah-langkah pembelajaran: 
a. Pendahuluan : 10 menit 
- Memberi salam kepada siswa 
- Mengajak siswa berdoa 
- Mengecek kehadiran siswa 
- Menjelaskan tujuan pembelajaran 
b. Kegiatan inti : 70 menit 
- Dengan arahan guru siswa dibagi menjadi beberapa 
kelompok, yang masing-masing kelompok terdiri dari 4 
orang. 
- Siswa diberikan penjelasan mengenai penggunaan Quartet 
Card. 
- Masing-masing kelompok diberikan satu set kartu lalu 
kemudian mengocok kartu tersebut dan membagikannya 
kepada anggota kelompok. 
- Dengan arahan guru siswa melakukan tanya jawab sesuai 
materi describing thing dengan rekan kelompoknya secara 
bergantian berdasarkan kartu yang telah diterima oleh 
masing-masing anggota kelompok.  
 
 
- Guru akan memberikan point kepada kelompok yang 
pertama kali menyelesaikan permainan dan mengumpulkan 
kartu dari masing-masing anggota kelompok.  
c. Penutup : 10 menit 
- Guru menanyakan kesulitan yang dihadapi oleh siswa. 
- Guru memberikan kesimpulan dari materi yang telah 
dibahas. 
- Guru meminta siswa menyampaikan pendapat atas 
pembelajaran yang telah dilakukan. 
 
 Pertemuan 6 
Langkah-langkah pembelajaran: 
a. Pendahuluan : 10 menit 
- Memberi salam kepada siswa 
- Mengajak siswa berdoa 
- Mengecek kehadiran siswa 
- Menjelaskan tujuan pembelajaran 
b. Kegiatan inti : 70 menit 
- Dengan arahan guru siswa dibagi menjadi beberapa 
kelompok, yang masing-masing kelompok terdiri dari 4 
orang. 
- Siswa diberikan penjelasan mengenai penggunaan Quartet 
Card. 
- Masing-masing kelompok diberikan satu set kartu lalu 
kemudian mengocok kartu tersebut dan membagikannya 
kepada anggota kelompok. 
- Dengan arahan guru siswa melakukan tanya jawab sesuai 
materi describing thing dengan rekan kelompoknya secara 
bergantian berdasarkan kartu yang telah diterima oleh 
masing-masing anggota kelompok.  
 
 
- Guru akan memberikan point kepada kelompok yang 
pertama kali menyelesaikan permainan dan mengumpulkan 
kartu dari masing-masing anggota kelompok.  
c. Penutup : 10 menit 
- Guru menanyakan kesulitan yang dihadapi oleh siswa. 
- Guru memberikan kesimpulan dari materi yang telah 
dibahas. 
- Guru meminta siswa menyampaikan pendapat atas 
pembelajaran yang telah dilakukan. 
 
H. Penilaian : 
Indikator 
Pencapaian 
Kompetensi 
Teknik 
Penilaian  
Bentuk 
Instrumen 
Instrumen / 
soal  
Mengungkapkan 
berbagai informasi 
dari sebuah gambar 
seseorang secara 
lisan  
Tes lisan  Performance  Describing 
thing orally  
 
Rubrik Penilaian: 
Uraian  Skor  
Accuracy  35 
Fluency 35 
Comprehensibility  30 
  
Standard Assessment of Performance  
Uraian  Skor  
Excellent  90-100 
 
 
Very good 80-89 
Good  70-79 
Average  60-69 
Poor  50-59 
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  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CURRICULUM VITAE 
Hultani Huljannah was born on May, 11
th
 1996 in 
Pepuro Utara, South Sulawesi. She is the sixth child from 
the couple H.Hasbullah and Asiah. She started her study 
when she was five years old in 126 Lembah Bahagia 
(SDN 126 Lembah Bahagia) in her village and graduated 
in 2007. Then she continued her study in Islamic 
Boarding School Uswatun Hasanah and graduated in 2010. Then she continued 
her study in 1
st
 Wotu Senior High School (SMAN 1 Wotu) and graduated in 2013. 
She continued again for his first degree (S1) in the State Institute for Islamic 
Studies (IAIN) of Palopo. She took English Education Study Program on 
Tarbiyah Department. She has been writing her thesis with the title “The 
Effectiveness of English Quartet Cards Game in Teachng Speaking to the 
Seventh Grade Students of SMPN 8 Palopo”. 
 
 
